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Family Bonding and Self-Concept: An Indirect
Effect Mediated by School Experiences among
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Abstract—School experiences, family bonding and self-concept The affective dimension refers to the student'slirige

had always been a crucial factor in influencing adbects of a
student’s development. The purpose of this study gevelop and to
validate a priori model of self-concept among studeThe study
was tested empirically using Structural Equationdelong (SEM)
and Confirmatory Factor Analysis (CFA) to validdtee structural
model. To address these concerns, 1167 studen&s rsadomly
selected and utilized the Cognitive Psycho-Socialiversity of
Malaya instrument (2009).Resulted demonstratedeth®rindirect
effect from family bonding to self-concept througkchool
experiences among secondary school students agiatare Besides
school experiences, there is a direct effect framilyy bonding to
self-concept and family bonding to school expergnamong
students.

Keywords—Confirmatory Factor Analysis, self-concept, family
bonding, and school experience

|. INTRODUCTION

about school, teachers and peers. The behaviorandion is
the behavior that can be observed or achievementhef
student in co curriculum activities, in examinasowhether
outstanding achievement or moderate or weak oityaluf

student to finish homework assigned.

School attachment can be measured based on thet dire
behavior of the student and efforts by the studerimprove
academic achievement (Finn & Rock, 1997 [2]; Johresoal.,
2001) [3]. Indicators of school attachment referattivities
related to schooling, grade achievement of theestidotal
time allocated to finish school work, and amounhofmework
completed by the student. Elements of delinquesciool
absenteeism, or rebellious behavior are also iedudh
measurement of school attachment (Bullis & Yovanaio2
[4]; Finn & Rock, 1997 [5]; Sinclair, Hurley, Evelo
Christenson, & Thurlow, 2001) [6]. Shane et al.q20[1,7]
also found that a concept often used in measurofpa

HE experience gained by the individual in school isittachment is feeling of belonging, school commynit

important considering that each individual spendeua

eleven years in school from primary to secondaryost
Hence, it is certain that school experience canultreis
significant effect on various aspects of a persde'seelopment
especially in intellectual and spiritual aspectstudsnt
experiences in school refer to a process of indaid
development resulting from an educational systepeg&nced
and how the individual perceives school. Besides #ithool
experience can also be evaluated based on theidundlis
experiences with teachers as well as service atdiom the
school and recognition given by the school to teent.

Based on past studies and theory, three aspeatsahelose
association with experience obtained by the stugesthool,
and these are school engagement, school attachareht
school bonding. These three aspects will give facebn the
individual's development process because they irevtiree
important dimensions namely affective, behavioraid a
cognitive (Shane, 2003)[1].
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membership in school, and closeness to schoolc®heept of
school community refers to the student’'s behaverards the
school environment and does not include acaderiéatation.
The school community involves mutual interactiorthwihe
students.

In the mean time, self-concept represents onerfélcad can
influence various aspects of student developmemiyeRs
(1961) [8] defined self-concept the way a persankiabout
him or herself based on awareness of strengthsvaalinesses
and information received from others. Accordingtmavelson,
Hubner, and Stanton (1976) [9], self-concept
multidimensional in characteristics and can begmieed into
academic, physical and social self concept. Acadesnif-
concept refers to the perception and evaluatiorpedple
toward their ability to learn and achieve succeassnfthe
academic standpoint. Physical self-concept is éxpthas the
opinion of people regarding their body, health, b8l image,
sexuality, and looks (Fitts & Warren, 1996) [10pckl self-
concept is defined as the evaluation of people tdwheir
capability to develop friendships and socialize Iw8locial
self-conceptof students refer to how they relatetteer people
in society especially fellow students in the school

Past studies show that aspect schooling integratim
produce impact such as reduce dropout risk rate and
delinquency among students. According to Murray and
Greenberg (2001) [11], specifically school integmatrefers to
element such as students liking teachers who telemm,

is
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student’s wish to go to school, and extent of stidelief in  value is .828 and the instrument for Student School
teachers. Based on past studies, indicators usedetisure experiences is .911. The alpha values of both unstnts
schooling integration aspect include closeness oatbond exceed the cut-off point for Cronbach alpha .7he & priori
rate and commitments towards school goal achievemenodel of self-concept developed in this study vesstetd using
(Eggert, Thompson, Herting, Nicholas, & Dicker, 49912]. SEM and as recommended by Kline (2005) [15], aitl#aree
Feeling of belonging to the school, school settirged types of goodness-of-fit indices should be useth@ntesting.
membership in school are usual aspects categoagdeeling In this study, Jorsky Sorbom Goodness of Fit Ingekl),
of closeness to school or feeling of inclusiven@sestone & Bentler Comparative Fit Index (CFl), Tucker-Lewiadéx
Rosenblum, 199413]: Johnson, Crosnoe, & Elder, 2001)(TLI) and Root Mean-Square Error of Approximation
[14]. (RMSEA) were applied to test the fit of the full de. The
cut-off for acceptable model fit based on GFI, Giid TLI is
[1. INSTRUMENTATION 0.9 with value greater than 0.9 indicating adequatelel fit.

In this study, a priori model of self-concept wasasured As for RMSEA, value smaller than 0.006 is signifyigood fit
through 63 item questionnaire adapted from varigeH- of a model (Bentler & Bonett, 1980; Hu & BentleB9D [16];

" . Kline, 2005 [15,17]; Hair, Anderson, Tatham, & Bfa@010)
concept sc'ales. and CoPs (Cognitive Psycho-soctligprof [18]. The types of effect of school experiences agnstudents
the Malaysian) instruments.

It ht to find out students’ i ] to self-concept were determined based on a priadeh of
Sought fo Tind out students perceptions on: self-concept shown in Figure 1 and the full modiettfe data
1)Self-concept ( 17 items; K1-K18)

\ _ empirically.

2)School Experiences (22 items; F1-F22)

3) Family Bonding (24 items; S1-S24)

The response to each item is in the form of fiverpbscale P
of “strongly disagree”, “disagree”, “undecided”,dl@e”, and @, .,
“strongly agree”. The first section of the questiaine relates
to demographic characteristics and contains questim the Z ;zh
respondent’s background information (gender, schgpek, @
and school location). @l

@
[ll. METHODOLOGYOF RESEARCH SO
.19 ‘ y

The samples for this study consisted of tenth gddigear-

old students in public secondary schools in Maky3ihe g ‘;ﬁ

study sample involved 1167 Form Four students form o .o
secondary school chosen at random from boardingodsh g

Religious residential schools, day schools, andhrieal @
secondary schools in rural and urban areas of Maayhe © ey
age of sample was 16 years. The sample consistegil bf " z ;’
males and 556 females. @ R e
The instrument used in the study was one setelff s LLLYL® = e
administrated survey forms containing two sections, Section A onkeqiarecioz 08
and Section B. Section A collects demographic imfation of oraen
the sample and section B explored students’ expegieof Fig. 1 A priori model of self- concept

school, family bonding and self concept. The insint used

was a survey questionnaire developed during thgegro Table | reports the analysis standardized dire¢ecef
IRPA: No: 07-02-03-1042 EA142 CoPS (2007), whicts hastandardized indirect effects, and standardizeal tftect for
been adapted to meet the needs and level of tljnkirthe the construct of student’s experience in schoahenconstruct
participants’. Instruments used in this study weubject to Of self-concept and its sub constructs based orioai pnodel
pilot testing and found to be having good validipd Of self concept.

reliability. This study is a quantitative study. édata in this

study were analyzed using SPSS, and Structural tBgua TABLE |
STANDARDIZED DIRECT EFFECT, STANDARDIZED INDIRECT EFFECTAND

MOdeImg (SEM) usmg AMOS (AnaIySIS Of Moment STANDARDIZED TOTAL EFFECTFROM SCHOOL EXPERIENCESTO SELF-
Structure) version 16.0. CONCEPTAND ITS SUB-CONSTRUCTS
IV. RESULTOF RESEARCH Parameter Estimate

The reliability of the instrument used in this studas
assessed based on estimates of internal consigi@nmybach
alpha) and the instrument for self-concept Cronbalgha PPdS —» KK (PPdS) **
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Standardized direct effect 0.00
Standardized indirect effect 0.639
Standardized total effect 0.639
PK —» KK

Standardized direct effect 0.144
Standardized indirect effect 0.00
Standardized total effect 0.144
PK——» PPdS

Standardized direct effect 0.463
Standardized indirect effect 0.00
Standardized total effect 0.463

** mediator
Petunjuk:

PPdS
PK
KK

= School experiences among students
= Family bonding
= Self concept

Results of analysis show that family bonding casulte
indirect effect size that is positive and signifitavalued at
0.639 on self-concept through school experience®ngm
students’ in school as a mediator. This resulteal total effect
size that is positive and significant from familprging on
self-concept with a value of 0.639. This means thhen
family bonding increases by one standard deviatielf-
concept will increase by 0.639 standard deviatioBesides
that, analysis also reports that there was stantaadl marks
and standardized direct effect size from family diag to self
concept. Analysis showed standardized direct effizet worth
0.15 that was positive and significant can be $emn family
bonding to self-concept. Standardized total effdge from
family bonding to self- concept also is positivad aignificant
with value 0.15.

This means when family bonding’ increased as much a
standard deviation, self- concept will also inceedy 0.15
standard deviation.

Apart from that, there is also standardized diedfect and
significant effect size valued at 0.46 from famiilgnding to

integration that can influence affective, behaviorand
cognitive development of the student.

Specifically, students’ assessment and percepticte@cher
that is high and positive will cause them to strfeeresolve
assignments given by teachers (Osterman, 2000) [Pog
capability to complete assignments will cause gitgleo
possess positive assessment of themselves angriigess
could lead to formation of positive self-conceppadt from
that, because the schooling bond is also associaitd
student efforts to enhance academic achievememn (Bi
Rock, 1997 [21]; Johnson et al., 2001) [22], gocddemic
achievement will be able to increase self-concapthsas
described in the skills development model.

Experience that is positive and enjoyable will @astidents
to behave in a positive manner to teachers’ tegshiend
assignment ordered by teachers. This is becauskergtl
perception on level of difficulty of an assignmestheavily
dependent on the quality of relationship betweedestt and
teacher. This means if students like a lesson teaeher, then
all assignments given by the teacher will be regards easy
and enjoyable.

The school's treatment including school administrat
treatment of students is an important aspect wbattributes
to students’ experience in school. Schools thatesstudents
well such as respecting students, giving them gpjate
freedom as individuals and involving them in makdegision
on school activities can not only increase schmgpoli
attachment levels (Shochet et al., 2007) [23] bufact can
shape positive self-concept(Gang & Chin, 2008 ;[2#]ge et
al., 1990)[25]. This is because students will beingj high
assessment on themselves because they have bewedand
can be given the responsibility of the assignmieatthermore,
according to Smith (2006) [26], students who amselto the
school have been found to exhibit less of delingyearoblem
and behavior and this could lead to shaping oftpasself-
concept considering the close relationship betweaeif-
concept and problem behavior (Brownfield & Thompson
2005[27]; Lau & Chan, 1997) [28].

VI.
The survey results had shown us the important odle

CONCLUSION

experience standardized total effect in school tpesiand

significant with value 0.46. This explains that whiamily

bonding increased as much as 1 standard deviaimol

experiences among students in school will increaseuch as
0.46 standard deviation

V.DISCUSSION

Analysis shows that students’ experience in sclomaild
produce a positive and indirect effect on self @mtc This
shows that life and positive event that studentgedrnce
when in school can affect the student self-conéephation
process positively. This finding is consistent wihane
(2003)[1,7, 19]. This is because students' expeeies related
school with school bonding, school attachment, aodool
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Experience that students achieve during the sahg@iocess
can give impact on shaping their self-concept, naroee of
the important factors in deciding academic sucdesfct the
student’'s future. All citizens especially schooadkers and
school administrators should play the role respebti for
providing a conducive to environment so students fegel
very close and bonded with school, in fact evenensthool
part of their existence. Positive experience inosthalso
involves treatment given to all students includitige low
achievers. Teachers have to treat all studentsaime without
considering their background. Teachers should bsibab
relationship that is friendly and close with stutebefore
starting the teaching and learning process. Thibesause
familiarity with teacher is the key to an effectit@aching and
learning process
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The school should recognize students’ presenceadsop
the school community and should give them oppotyuto
involve themselves in school activities; studeiisinion and
heartfelt needs also should be considered befaesthool
makes whatever decision involving students. Aparnfthat,
the study findings also feature indirect effectethis normally
hidden but plays an
relationship between two variables (Raykov & Maiabes,
2007) [29]. Although directly students' experieraspect in
school could only give effect on self-concept ortpwever,
the influence achieved by student experience in@dls much
more than that. This is because events that stsi@sperience
in school also can give impact on self-concept ssaent
whether in academic, physical or social self-cohd¢bpugh
self-concept which functions as mediator. This nsetimat in
efforts to increase the academic, physical andatoself-
concept of students, their positive experiencecimos| must
be given proper consideration.
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