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Abstract: The importance of developing a framework Sfor curriculum
evaluation will be highlighted in this article. This framework should be
based on quality standards, made public and be able to be used to help
different practitioners and people involved in any institution to know what
their role is and the best way to evaluate the curriculum. The article will
start by presenting the main theoretical issues about curriculum
evaluation, the different purposes of curriculum evaluation, who should be
involved in the evaluating process, the various types of evaluation,
methods of gathering evaluation data, ways to show results and the
keeping of records. The paper will end by presenting what a curriculum
Sframework should include, the idea of quality standards, and suggested
research towards developing a framework for curriculum evaluation.

Keywords: Curriculum Evaluation, developing a framework, quality standards,
research

CURRICULUM EVALUATION
- There are different definitions of curriculum evaluation found in the literature about
the topic. It can be defined as a systematic process of collecting and analyzing all
relevant information for the purpose of judging and assessing the effectiveness of
the curriculum to promote improvement (Nichols, et al. 2006; Simons, 1987 in
Margh, 2004: 106 and Brown, 1989: 223 in Brown, 1995: 218). The definition
consists of key words such as systematic, process, collect and analyse, relevant
information, curriculum effectiveness' assessment, and to improve. There are some
common characteristics of different types of curriculum evaluation. It starts with
needs analysis which is on-going as it never finishes (Brown, 1995). This shows
thfit there is a need for curriculum evaluation within any curriculum system and
Within any teaching and learning process. It cannot be only one short task although
that can be part but not all of it. Generally curriculum evaluation helps to connect
all other elements of curriculum and also to highlight positive and negative issues
rel?teq to these elements such as the aims, goals and purpose of different subjects,
guldel.mes for course design, teaching and learning principles and others. Brown
:Sgg}i;}éll’/) li«;lys that the absence of curriculum evaluation will result in the other
W Zc ng thqsxon. Curriculum evral.uatlon can be either a small-scale task
vmassive%ar :erylllmlteq number of participants if it is classroom based, or a
bnd b ge-scale task involving a numper of schools, teachers, parents, officers
- © community members. An action research conducted by a teacher in

his/ ;
i her class with learners can also be part of curriculum evaluation. On the other

!
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hand, an internal or external evaluator evaluating a whole curriculum covering
several schools, a large number of teachers and learners and which may cover the
schools surroundings is also seen as curriculum evaluation.

The purpose of curriculum evaluation

As there are different types of evaluation, the purpose of each type will differ in
needs, and stages. Cunningsworth (1995) states that the purpose of an evaluation
can be to achieve one of these things: adopt a new coursebook, or to identify good
and bad things about an existing coursebook. However, it can also be to compare
different course books utilized in a particular curriculum or programme. There is 2
need for a preparatory stage for any evaluation as in any other task (Nation and
Macalister, 2010; Nichols, et al. 2006). This includes whether the whole evaluation
is worth doing, is necessary or whether it is even possible to be conducted at this
particular time. In the preparatory stage, the planner needs to get answers as to how
long it would take, and how much it might cost. The willingness of the evaluator
and the participants such as teachers to be part of it and also what kind of evidence

the evaluation will aim to gather (Nation and Macalister, 2010) and some other
questions also needs to be taken into account.

Who should be involved?

There are two types of participants, insiders and outsiders (Richards, 2001 p.296)-
Insiders are those who are involved directly in developing and implementing the
course. These can be teachers, learners, and the curriculum officers. The insider
participants or evaluators can work better with the formative type of evaluation:
which will be discussed later. Outsiders are others who are not involved directly i
developing or implementing the course. They can be consultants or administrators
who help to identify the insiders' perceptions of the course and how it is working
inside the classroom. There is a need to involve both insiders and outsiders in the
evaluation depending on its purpose. However, in order to identify whether it i

necessary to involve anyone in Icurriculum evaluation, there is a need to answef
these four questions for each of the participants:

1. What kind of information the teacher/learner/parent/officer/others might
supply?

y.2 How useful is this information?

3 How could this information be elicited/gathered?

4. How can this information be organised and recalled?

Course evaluation looks at both strengths and weaknesses, but it is naturally
the weaknesses that cause concern. This stresses that people involved in it need t
be involved in the process, in the planning stage and carrying out the evaluatio?
(Nation and Macalister, 2010: 128). For this reason, some organisations do considé!
trying 10 involve an outside evaluator who develops an easier interaction and
agreement on how to do the evaluation. If the evaluator fails to gain corporation and
interest of the staff by meeting them and showing the need and the purpose of th®
evaluation, the evaluation cannot be successful. This can involve learners, teacher™
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senior teachers, the school principal, the school supervisor, Ministry officers,
parents, consultants and others. Some of these can be part of evaluation but this will
depend on the focus and the purpose of the evaluation as mentioned above. Looking
through the literature on types of curriculum evaluation, it seems that there are
Various types. Some call them types and others call them dimensions. In the
f0110wing section, different dimensions of evaluation are presented.

DIMENSIONS/TYPES OF EVALUATION

- order to understand curriculum evaluation, the literature shows different

dimensjons of it. These are related to how each writer views it. They involve
acro/Micro evaluation, Pre/In/Post use evaluation, and Formative/Summative

Cvaluation.

Macro/Micro evaluation
Ocusing on what is to be evaluated, there are 2 types of evaluation: macro and
Micrg evaluation. As can be inferred from the title, macro —evaluation is where the
0‘3}18 is on general issues, the outlook of the course book and the approach used.
s is more to looking in a curriculum entirety and more related to selecting a
Course by making a quick comparison of two or more courses. In the view of a
Mumber of writers, most published materials and publishers mainly focus on macro-
®Valuation (Rea-Dicins 1994; Alderson 1985; Donovan 1998; Cunningsworth 1984,
1996; Breen and Candlin 1987; Tribble, 1996; J.B. Brown 1997; Johnson and
ohnson 1998 in Tomlinson, 2001). On the other hand, focusing on the lesson plan,
St?PS and the set of methods and teaching materials used within a course is called
Micro-evalyation (McGrath, 2002; Ellis, 1997). Micro-evaluation usually focuses on
One aspect of a course or a programme. This would help to establish whether this
3Spect can work with a specific level of learners, find out its weaknesses and look
rOr ways to improve it (Ellis, 1997). An important thing which we need to
®Member is that this can be utilized only during the course.

Pre‘“se, In-use and Post-use Evaluation

eg:l“Sin_g on when to evaluate a curriculum, there are 3 types Pre, in and post —use
: Uation. Cunningsworth (1995) considers pre-use evaluation as the most
" leult type as there is no experience of using the coursebook. Therefore, we need
€ careful when using this type and give the process enough time. Therefore,
- “mlinson (2001) says that the main problem of using the pre-use evaluation
efsorr‘:mems by the tea.cher‘ or any other eval‘uator is tha.t it t‘akes lots of time gnd
Stage : Ipfe-use evalugtlon is a type of eyaluatlor) used malp!y in the course selection
expeét L1s a stage which helps to establ?sh p(}smble suitability to t‘hft context and the
s ect'ed tgrget learners. In-use evaluat;on aims to check the decision of the course
1on in the pre-use stage (Cunningsworth, 1995; McGrath, 2002). It also
8 ;:SSCS what worked well and what was phanged during tgach?ng the course. This
A rto gat.her information about all teaching stages; planning, implementation and

€Consideration of the whole course selection.
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Formative/summative (purpose of the information) ‘
Summative evaluation, the most common type of evaluation, has the purpose of |
making a summary or judgment about the quality or adequacy of different aspects

of the course. This might result in comparing it with other courses, or judging it as |
fulfilling certain criteria or not (Nation and Macalister, 2010; Richards, 2001;
Brown, 1995). Formative evaluation has the purpose of forming or shaping the
course to improve it in order to find out what is working well and what is not and
what problem can be identified. Normally with this type, the information collected
is used to address problems and ways to improve the delivery of the course (Nation
and Macalister, 2010; Richards, 2001; Brown, 1995). After presenting different
dimensions of evaluation and how they are looked at, the following section will
highlight how to use these dimensions together. This will show how to choose from
them according to the evaluator's needs. Categorizing the focus of evaluation into a

number of dimensions helps planners to choose the right one from each dimension
and then develop the right process (Brown, 1995). This would also support in
choosing the appropriate methods for data collect

ion. For example, carrying out
small scale research by a teacher is mainly a formative, in-use evaluation and any
other dimension which he/she can choose from. This would help him/her to be more
focused and then to choose the right process and the methods of data collection.
GATHERING THE INFORMATION
There are different methods of gathering the information for the. purposes of
evaluation. Some of these are more related to some of the evaluation dimensionss
and other methods are also more related to other dimensions. These methods
include use of materials, interviews, questionnaires/self-report scales, observation
and checklists, tests, diaries and journals, teachers' records, learners' feedback, case
studies, audio-video recording and action research. Al of these methods ar€
commonly used. I will highlight in depth only action research as one of the methods
of gathering data about curriculum evaluation.

Action research as a tool for curriculum evaluation: y
Action research conducted by a teacher in his/her class with learners can also be 2
tool for curriculum evaluation. Action research is defined as explore a problem with
the aim of finding a solution to the problem (Creswell, 2008). Tomlinson (2001)
states that the idea of encouraging teachers to do action research about materials
(Edge. send - Rickiads 13930; -Jelty.and. Bolitbo 1998) helps to develop som¢
instruments to be used in pre-use, whilst use and post-use evaluation(R. Ellis 1998)-
This can be useful for the teacher and the data collection stage.

THE RESULT OF EVALUATION

The evaluation starts with the preparatory stage and needs analysis then specifies
the purpose of it and involves the right evaluators and participants for it. This 15
followed by specifying the right dimension or a number of dimensions and choosing
the appropriate methods of data collection and analyzing it. These results need to b
presented. Some of these results need to be treated confidentially especially the
names of the participants. These ethical issues need to be considered and treate
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positively. There is no harm in saying for example that teachers commented on the
curriculum design without specifying the names of these teachers as it will not add
anything to the results. The results of evaluation might affect the curriculum, the
teaching environment and may help with the professional development of teachers
(Nation and Macalister, 2010). It might also help teachers to develop a sense of the
ownership. Curriculum evaluation results need to be publicized. Some of these
evaluations end up as written reports. In some cases there would be a number of
reports which target different audiences. Usually they would be a report for the
public which shows the general issues of the evaluation. Nation and Macalister,
2010 add that an oral report should be made along with a written one. This is to
make sure that the written report is explained and to highlight some issues which
cannot be covered in the written report. There is a need for these reports to sum up
Fhe main issues and show implications and ways to improve things. However, there
18 also a need for a follow-up stage to evaluate the evaluation and to follow-up the
Possibility for these evaluation recommendations. Moreover, these evaluations and
data collected need to be stored in a systematic way by developing a good system of
Tecord keeping of data and also of the different types of evaluation conducted.

RECORD KEEPING
The need to establish a record-keeping system is vital. In most organizations and at
different stages of evaluation it seems that the information collected is not
organised. The information tends to be subjective, random and unfocused, is mainly
as a result of unplanned data collection and not having a clear system of who, when
and how to collect the information. The more documents available, the easier to
!ead to a decision about the curriculum (Richards, 2001). The documents might
Include the course statistics such as how many learners have joined this course if
I's an elective course, the course book, the course work such as tests, and samples
of learners' work. Other documents could be written comments about the course,
and also course reviews about the course too by teachers who taught the course.
Other documents can be students' self-assessment tasks which can be used too.
Some of the data collected by teachers in a school for example is usually followed
Y a meeting with other teachers or with a coordinator to combine the information
and form a complete set of evaluation information. The observations and the sheets
Used also need to be planned too. In general, all data collected within the evaluation
Process or even in regular teaching needs to be recorded and saved for any
®valuation. Traditionally evaluation takes place through the use of checklists or
Questionnaires to determine their suitability for use in a particular teaching context
(E_llis, 1997). This is what happens in many places such as Oman. R. Ellis (1998a);
ittlejohn (1998) in Tomlinson (2001) add that the second move was by setting
%ertain objectives on which evaluators evaluate in order to provide more reliable
Mformation about each curriculum. Later on some attention was given to principles
and procedures for developing criteria for specific situations in which the
Tamework used must be determined by the reasons, objectives and circumstances
Of the evaluation (Tomlinson 1999 in Tomlinson (2001). Different writers have
Cveloped some guidelines for curriculum evaluation, but without developing a
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framework for curriculum evaluation or even systematic ways of record keepin&
This 1ssue will be highlighted in depth in the next section.

FRAMEWORK FOR CURRICULUM EVALUATION .
By searching different data searching engines, it seems that the topic of developiné
framework standards is somewhat new for the field of education; however, i fie
like health and business and higher education this issue is more common. In o o
when someone enters a health centre for example, there can easily be seen 2 P"st ‘
of stated standards for the whole health centre. This includes their vision, nﬂssw;’)
objectives and other issues. These standards might be used and considered wh
planning training for any specific job title within the centre. For example, for nu™
they consider ways to help them to do their best and ensure a good qua.lln; ‘
performance. It was not easy to find common guidelines for curriculum evaluatio®
and it was difficult to find a suggested framework for curriculum evaluation
could be only found as a section in the general Curriculum Framework. Howeva;
for my context and some other places where curriculum evaluation is trea“?d -
dependent department, a need for separate curriculum evaluation is essential. o
Marsh (2004: 19) defined curriculum framework as a group of related subjects P
together in a certain criteria to cover a specific area of study, a fl'ame""‘?rk
curriculum evaluation can be more related to it. A framework for curric
evaluation can be a set of guidelines of needs analysis, aims, focuses, purp® ext
types, methods, etc. of curriculum evaluation which can be used in a certain cont
in order to evaluate the effectiveness of a curriculum with the purpos® 3
developing, changing or keeping the existing materials. This can also include th°
contributions of all departments including curriculum, curriculum evaluation, ©
Ministry departments, school-level, and the society too. In the literatur®
mentioned above, only some examples of curriculum framework have
observed. These normally consist of a rationale or platform, scope and sequ and
aims, goals and purpose of subjects, guidelines for course design, teaching
learning principles, guidelines for evaluation of subjects, criteria for accreditati®
and certification of subjects and future developments for the area (Marsh, 2004: 2%V
Therefore, it is seen that curriculum evaluation as noticed is only a section Of_"h::
frameworks. However, some of these elements can also be included 1M and
curriculum evaluation framework such as rationale of the framework, scop€ ©
sequence of the curriculum, aims, and goals, purposes of each subjects and f“‘:;;
development of the area of curriculum evaluation. Other things which can be addCs
are a vision and mission of the curriculum evaluation task and guidelin€s
curriculum evaluation theory and practices. Some of the key issues W'
developing a framework are that a clear link needs to be developed between the‘;z
and practice, so it would be easy to try out things. Another thing is that the cont it
needs to be up-to-date and contain relevant information about the area. In generﬁlw
should include pedagogy, learning and resources (Marsh, 2004) which helPSth’(
enrich teachers and whom interested to know about curriculum evaluation il_‘ s
context. There are a number of advantages and disadvantages which using
framework might have. Marsh (2004) stated some of the advantages.

1) The curriculum will be more coherent and orderly.
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Hi_gh‘quality curriculum development is likely to occur because planmng
3 Criteria and standards apply consistently across all curriculum framew orks
) N€W content and skills can easily accommodated in curriculum framework
4) mClu_ding various multidisciplinary and interdisciplinary variations
urriculum frameworks developed at a national level; have the potential to
5) geect?:e accepted as national frameworks 20
; chances to add up some extra activities such problem solving,
6 hlgl:;or?er thinking skills ar}d others. Bois MR B 1 SRS
) Ifthe € also suggests some disadvantages gf using curriculum ira
) Y are too detailed they become very dll‘(?CllVC for teachers .
ey can become as instrument of compliance and used as a mean of

control by central education authorities without considering each context
differences.

eq., e
b shows that developing and using frameworks has more advantages and it 1s
the €asy to ov.

ercome its disadvantages. This can be by developing a simple and to

Point ‘ :
pa“icipam:f)cumem and should develop in way to guild and support different
C[]RRI
As menfol,],LUM EVALUATION QUALITY STANDARDS FRAMEWORK
hi edu above, in many fields especially in health, business, and recently in
“hich theircanon frameworks are mainly based on certain quality standards with

perf°l'lx)an¢ frameworks are build and based on them they assess their wor!( and
UMTiculym, €. The need for this is also essential in the education filed and in the
o ¢valuation area too. Quality standards as defined by O’Brien, 2005 are
cm’iculumOf elements of a quality programme. In our case, it is statements of good
CUTicylyp, evalua,tim practice. Based on them a clear and understandable
Practice fol-eva]“anon framework is produced. They outline key elements of gqod
and 1Ssueg an area. For this study, these elements are about curriculum evaluation
hay Shoml:lated to them. These cover developing good practice, clear plan of
A Tien, 200be done, clear theoretical issues, internal and external evaluation
Ky ? * 16), and directions for the future. Quality Standards seems to the
fralm7“'0rl|( (1): any organisation and that it leads the other parts of the work
e, " O any organisation, stakeholders are encouraged to work towards
ing pro essional development by engaging all parties in the pr_ocesses-of
S()Os; 17) evaluation (O'Brien, 2005). Quality Standards document in O’Brien
m%el and ¢ ork consists of four sections: organizational management,
i evelopment, learning environment, and the programme. Some of
Mmight work well when developing one for a curriculum evaluation
Which canhmeka- A need for most of these sections and some more
addrmed be worked out in the study is the core thing which needs to be

developing the framework.
T URE

.

haiggy, > nokef::n '-':‘“‘l CH ABOUT CURRICULUM EVALUATION
» Tading th::um evaluation framework for public in my context. On the other
gh the literature, no complete curriculum evaluation framework



of any type could be also observed. There are only curriculum frameworks where
evaluation is only a section. Few guidelines of curriculum evaluation could be only
observed. This encouraged the researcher to develop a systematic approach for
curriculum evaluation and also a curriculum evaluation framework. Developing a
framework is expected to be beneficial for all parties. For example, in the English
teaching context, having clear standards would help planners at a higher leve]

training, curriculum, supervision and assessment officers. This would also helps’
practitioners in the field such as teachers to know what they are expected to do ang
methods used to check what is being covered. It would also help the whole nation
such as parents to know what has been covered and what kind of support they need
to offer. This supports the need to have and develop a public curriculum evaluation
framework. The need to develop this also for education and to develop certaip
quality standards in a written framework for the whole system is essentig].
However, to develop framework standards for curriculum evaluation is also needeqd.
This might be generic studies as they could be used in different context. Thege
studies need to end up by creating a curriculum evaluation framework; trying them
out in a context and then producing a final version. This would add to the field of
education in general and to curriculum evaluation in particular.
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