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EDUCATION FROM A GRASSROCTS' PERSPECTIVE

ABSTRACT

This paper examines the objectives of schooling as perceived by
3 Secondary school leavers, 60 teachers, 3 principals and 60 parents of
Eala Langat district, Selangor in Peninsular Malaysia, School objectives,
“egorised as vocational preparation, self-development, social skills and
"Itural understanding, and cultivetion of interest are examined with

!eferenOe to perceived importance and extent of success achieved,

» The disparity between what schools are expected to do and what
%hools do is highlighted., Bvidence of the latter 1s provided by examining
'.f‘ls"ted aspects of the schooling process in relastion to specific school
°b3°°‘bives. These aspects relate to (1) usefulness of and interest in school

®jects (2) classroom teaching and learning (3) extra~curricular activities

% (4) inter~ethnic interaction.

The link between examination success, certification and job
opp°l'tunities in the modern sector influenced the experiences of secondary
30h001 leavers. Subjects which were examined and valued by potential
exv"lwe::s were found to be useful and interesting. Although teacher-centred
leegons were the norm rather than the exception, Bahasa Malaysia %eachers
"6 nore examination-oriented than Civics teachers. Half of the secondary
ooy leavers did not participate in games or clubs though there was

Olenat o support for societies, In the school conmtext, intra~ethnic rather

t
ha,n inter-ethnic contact was prevalent.

Some of the considerations for action relate to changes in the
x)attems and procedures for examining, diversification of the curriculum and
walﬂa:tion of school performance SO that objectives as perceived by students,

t
*Bhers, principals and parents match with those of politicians and

Riggy ional planners.
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IRt Schools Are Asked to Do

The overriding objective of the Malaysian educa:t lon system is the

.‘ Momot jon of national integration, This is to be achieved through the

. %ont 1 od implementation, in stages, of Bshasa Malaysia (Malay language) as

| e main medium of instruction at all levels, inculcation of national values,
’Velopment of character through curricular and extra~curricular activities

| harrowing of the gap in educational opportunities among the varicus regions
1 70005 in the country. To meet national manpower needs, the education and

t‘&tning system is to be expanded and oriented cowards greater emphasis on
3 '°1ence and teqzshnoloe;:,r.1

Schools were seen by politicians and planners as one of the prima.ry
' ibatmments for achieving national int egx:za:l:ion2 and devalooi.ng knowledge and
' q‘ills to support the economic and technical bases of a developing nat ion.3
‘ "*re ig a tendency to assume that these objectives, once formulated and

| Soapt o by the politicians and educational planners at the national level,
1} be shared by the participants in the school system - students, teachers,
hincip als and parents, However, it needs to be emphasised that the mere

! B o ity al objectives does not neccessarily ensure their

. { :"Wptance and successful implementation at the operational or grassroots -

| ey, Alongside the objectives of the government are the values and
irations of the local commnity, For them, schooling may have other

and other ends.

' % 2 of Paper

it The verification of the statement made constitutes a oentra.l interest
 thie paper based on an exploratory and empirical study which examines

 Yhogy objectives as perceived by Secondary school leavers, teachers, principals
Parents in terms of their importance and success achieved, Efforts are

:‘t ® to examine the influence that specific school objectives may have upon

‘ he Wtivities and experiences of secondary school leavers within the schooling
‘ M0ess, e implicatione of the findings and suggestions are also discussed
‘hthe aim of stimlating a dialogue regarding the ends and means of education
N Sthooling,
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Cat egorisation of School Objectives

A thorough delineation of school objectives will necessitate
explicit definitions within a historical and philosophical framevork. T i
it will suffice simply to use the term 'objective' generically with approP*
mod'itfiers. For example, statements of what ought to go on in schools and
perceptions of what actually goes on can be considered as ideal and appa?“‘i

objectives of schooling.
y

In all, eighteen objectives were rated by 540 secondary school

leavers, 0 parents, 60 teachers and 3 principals of Telok Datok in the
Langat district, Selangor.” To facilitate analysis and discussion, these
objectives have been classified into four categories (1) those conceinedity
vocational preparation - getting as good a job as possible, examination '
success, learning about different kinds of jobs and the ability %o speak J
write nglish well (2) self-development - making the most of oneself,
what is right or wro;ig, developing one's character and learning to be
responsible and confident (3) social skills and cultural understanding ~
learning how to get on with others, acquiring a knowledge of traditions =
customs and developing a sense of duty towards the local commnity, and
(4) cultivation.of interest - running of clubs and socisties, visiting P},3
outside school and developing an interest in subjects other than those
examined, Inevitably, these categories overlap and merge into each othf‘ 1
For example, self-development is crucial in vocational success while
cultivation of intsrest is conducive to self-development. The s>le vals? " |

the classification is that it will facilitate discussion of the data and

il
i
)
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various groups involved in the schcoiing process.

Against each of the eighteen school objectives, the categori® J
provided in the questionnaires and interview schedules ranged from (1) %
important/most successful (2) very important/very successful (3) fairly ‘
important/fairly successful (4) mot very important/not very sucoessful
(5) not important/not successful at all and (6) do not know, For the
of anslysis and interpretation, categories (1) and (2) were collapsed tﬂ0.‘~
'very important/very successful' and (4) and (5) were aggregated to f ‘
'not important/not. successful'. Categories (3) and (6) remained as "hd_i ':’
to denote 'fairly important/fairly successful' and ‘do not know' resP 1

f
i

Tmportance of School Objectives: Grassroots Perceptions

Table 1 indicates how the young school leavers, parents and ' 0
have rated school objectives in terms of their importance. Imedia"d‘y' ,e;
striking is the very broad support given by the secondary school 1ea7E i
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Table 1

: Importanée of Objectives : Percentages of Secondary School
' "Leavers, Perents and Teachers Ratine Bach Objective
"Very Invortant?

e

\- ¥ ; 2 :
'Very Important' Ratingz (in Percentazes)
Objectives -Given: by :
Secondary School Parents Teachers
: Leavers ; :
P R
‘végg:_ional Preparation
81y you (them) to do as well as 91.1 90.0 88.3
Possible in mational examinations (492) (54) (53)
i tike spir, st
_T?&Ch you (them) things which - 75.2 73.3 : 51,7
"M11 help you (them) to get as (496 (44) (31)
8004 a4 job as possible e.g. job ;
Wplication and interview
Seure that you (they) ave sble 74,1 . Oy b
“® speak and write English well (400) {fBLYy (35)
i.l-.)l‘OVide you (them) with information 59.8 66.7 iy DS
‘Wout girferent kinds of jobs so (323) (40) n632)
hat you (they) can decide '.wvhat
Yoy (they) want to do
Ds‘_’°10p skills and abilities 576 733 Ve e
? ceh will be of use when you (311) (44) (35) i
‘they) pepin work !
ke you (them) on visits to 41.5 41.7 25,0 |
&tories or offices or other (224) (25) (15) |
k°rk places to see the differant . L ‘
lads of jobs there are and vhat :
€ work is like ‘ y
&Lf-])eveloninent ‘ | 1,
?&?ach you (them) about what is 79.8 ‘ 83.3 85.0
ekt or vrong (431) (50) (51}
v PERE-E f
e o, (them) experience of 76.3 83.3 85,0 T
“ing responsibility (412) (50) (51) :
3
's,;&ch you (them) to be confident 73.1 76.7 86,7 |
80 you leave school (395) (46) (52) 5
; :
3;11) you (them) to make the most 67.0 717 86.7 4
Jourzelf (themselves) (362) (43) (52)
w Rel !
Yo ? You (them) to develop 66.3 86,7 88,3
waracter (358) (52) (53) :
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Table 1 (continued)

'Very Important' Rating (in Perce{

Objectives ',QLZEE_EI
Secondary School Parents Ted
Leavers -

Social Skills and Cultural 1
Understanding v e ‘@

Eacourage you (them) to have a 47.5 45.0 }
sense of duty towards your local (257) (27) 4
community . g
Help you (them) to learn how to get  41.7 48.3 1
on with others e.g. those you work (225) (29) b
with i g
Teach you (them) about important 2 0 ¢ 35.0 @
traditions and customs of (168) (21) |

different cultures in llalaysia

Cultivation of Interest

Take you (them) on visits to places 32.8 35.0 4
like the Disgtrict Office or Law (177) (21) l
Cogfets to leern what is going on B
in the world outside school

Ensure that you (they) are aware 31.9 23.3 -
of aspects of sabjects viukchjowh - (172) (14)
($hey}ép not have to know for the g
examination .
Run clubs and societies (hobbies, 47.6 28.3 ii
games etc.) for pupils after (257) (17 2
school hours - i,
| b
Bnable you (them) to develop an 51.3 ; 46,7 o
interest in subjects other than (277) - (28) g

those studied for examinations

Hote; Pigures for the three principals have been excluded in view ﬂ:f
tho foct that the small number involved renders little variation iB ?J;

statistical data. DPrequency percentages indicating importance of e
school objectives temnd to be either 100 per cent or 66.7 per cent.
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he instrumental role of schools, that is, those aspects which provide keys

Success in later life. These items relate to examination success, getting
8 good a job as possible and character building. In contrast, items
,.“pma.ining to social skills and oultural understanding are given less
Imortance - getting on with others, developing a sense of duty towards the
logay commnity and learning about traditions and customs of different
Wtures in Malaysia. School objectives in the cultivation of interest
SSegory were least valued, In the eyes of the secondary school leavers, the
%8t important objective of the schools was to-provide the tools necessary
5.&’! Success in later life, M

Broadly, the perception of parents in relation to the eighteen
%001 objectives is similar to that of the students, Items which deil with
minations and vocational success as well as self-development received a

hi-.eher percentage of scores in the very important cat ego:y than those on
©lal skills and cultural understanding, and cultivation of interest,

There were oonsidérable differences between the perceptions of
athers on the importance of the various school objectives and the views
"ressed by the students and thelr parents, The objectives most broadly

"Pen by over 85.0 per cent of the teachers as of great importagce were
“"eloping of students' character, learning to be confident, helping to make

® most of themselves, teaching about right or wrong and giving school leavers
‘ thetiences in taking responsibility. Self-development was moxe widely

| thded as an important category of objectives by teachers than young school
“8%ers or their parents.

Generally, the principals were more supportive of the role of the
%1 in vocational preparation thar the teachers, though less so when
f‘b%ued to students and parents, All of the three principals agreed that
“ing students through examinations and developing skills for work were very
P\S“’tant school objectives. :

- To summarise, the most important school objective as perceived by
Jk“ all students (91.1 per cent), teachers (88.3 per cent, principals
70 per cent) and parents (90.0 per cent) was to help youngsters to do as
L 83 pogsible in national examinations. Blucational success was equated
i,'lth 800d examination grades which enabled youngsters to enrol in Form VI
“'1-..-"‘ or enhanced their opportunities of seouripg- jobs in the modern sector.
Wive for examination success is a rational response to social contingencies
A'%h Teward students not for the acquisition of knbwledge and’skills but for
.::nune certificates which hold the keys to preferred categories of employment

fonfer high income, social power and prestige.
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While both students and parents consider job preparation to be an
important task of the school, teachers tend to reject the role of the school
in initiating young people into jobs. Instead, t eachers tend to see their
responsibilities as preparing students for the whole of their future lives
and stress the importance of objectives relating to self-development, social ;
skills and cultural understanding, and cultivation of interest. i

‘ Contrary to expectations of teachers (58.3 per cent) and principals
(6.7 per cent), both parents (85.0 per cent) and students (74.1 per cent)
indicated how important it was for the schools to ensure that youngsters
would be able to speak and write English well, Though English has been
relegated to a second language, its importance in education, particuiarly for __":7
oversea studies, and international transactions is recognised., Besides, the l'
concern shown is understandable in wiew of ‘the fact that the decline in the
standard of English is na:l:.’Lon--wid.e,6 particularly in rural areas where the
environment hardly motivates students to speak and learn the language aside
from the 240 minutes of Bnglish on the time-tabie per week.

It appears that the Malaysian educational policy, calculated to
promote nationalism and therefore, by implication, to minimise the foct_ze"oh i""'
individual interests will, in the end, lead to almost exclusive stress on L
individual achievement and development. All the participants in the school “"';
process relegated objectives within the social skills and cultural under- —
standing category to a lower rank order in relation to vocational p::epa;':ed:i"n o
and self-development categories. If this pattern of perception continues, 1“"— !
may mean that lip-service will be paid to the social role of the school - a8 :
agent of socialisatidh to foster national integration - as conceived by the

policy makers,

The grip that examinations have on students is so strong that the B
cultivation of interest is perceived to be the least important of the four
categories of objectives, more so by parents-than students or teachers. A1
the participants of the schooling process felt that it was of least import@®™
that students be made aware of aspects of their subjects which they did no®
have to know for the examinations - an objective which ranked almost at the
bottom of the 1ist. ' A

Our analysis leaves us without any doudt whatsoever that the HoZ
important objective of the school gs perceived by students, parmts.--wh ]
principals is to help youngsters to do as well as possible in national
examinations. All the participants in the schooling process in Telok w"“
tend to equate educational success with good examination performance. The o
sole merit of teaching and learning in the schools appears to be the ww" g
of examination certificates, This deification of certificates and the P‘ﬂ"”
of paper qualifications have brought about adverse effects, some of whioh

discussed in the pages which follow, i
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&% Schools Do
Por the schools themselves, their priorities - influenced by social
G'BBures - are set by principals and teachers in accordance with what they
:_, Ceive students and parents want most, These priorities for education in
“00ls are best revealed in the various aspects of the schooling process
|Wely usefulness of and interest in subjects, classroom teaching and learning,
|"Ya~curricular activities and inter-ethnic interaction within and outside
“38ses,

‘ USefulness of and interest in subjects

From the selection of school subjects that were considerad to be
|08t useful by students and parents, the choice appeared to have been based
™0 the fact that the subjects were (1) examined in national examinations and
Yalued generally by potential employers. Bzhasa Malaysia is perceived to

“the most useful in view of the fact that a pass grade is mandatory not only

I' the award of the Sijil Pelajaran Malaysia (SPM) certificate but also for

|Plcat ions to white-collar jobs in the public sector. Also, language

Masa Malaysia and English) and sciences (General Science, Pure Sciences

‘Vathematics) are perceived to be more useful than the humanities (Geography
Bistory), For a similar reason, Art and Oraft has the least value in
"8ion to examined subjects since it is useful mainly in the creative world

.“ ﬁdvertising and commercial art - occupations which are generally not

. ed g high status by Malaysian society. Non-examined subjects such as

| v5438 and Physical Education are seen to be the least useful of the subjects
the carriculum,

,‘ It appears that the most irportant school objective of getting
8h natjonal examinations has influenced the perception of students and
%3 in terms of usefulness of various subjects. When the pencep’cion of
N u'ieﬂ-llness of school subjects is based on the criteria of whether they are
B 06 or not and their value to employers, there are negative implications.
J""3\““'=\nce, the objectives of students in pursuing the various courses of
'ﬁ are likely to be at variance w:lth those of the curriculum planners and
h“’ Wakers, The opportunities that a subject such as History provides in
"'. ®udy of social processes and the consequences of different social systems
1n‘“-v:l.du.a.ls' decisions are unlikely to be appreciated. Instead, History
'%eived to be a cut and dried subject which involves a considerable
N o of learning and memorisation of dates, events and names of perscnalities
anni.nation purposes, Knowledge is not acquired for its om sake or for
‘nt later use in a real 1ife situation but solely for the once-and-for-all
% of reproducing it in an examination. Acquiring knowledge for this
Se 1 unlikely to develop in students gqualities and skills which they will
13’ Tequire to cope with the social, economic and political demands of a
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developing society in which they will work and live: Some of these quali
relate to the ability to display initiative, creativity and curiosity, use
leisure time effectively and learn for the sake of learning.

Greater interest was shown by students in subjects which they
offering in the SPM examinations than those which were not examined ar the
of the school year. Their selection of examination subjects indicated thf
interest was likely to be determined primarily by the efforts of teachers
helping them to get through nationsl examinations, If this is so, a éubjl
will be seen to be interesting when teachers provide copious notes, high ;
aspects of topics which are likely to be examined, dictate model answers ,'
possible examination questions and allow for considerable class revisions
Interest in a subject, in this instance, is unlikely to be based on the
stimilation of curiosity, creativity and originality.

Classroom teaching and learning

The necessity of passing examinations does not affect students |
Teachers themselves feel the pressure from their principals and the\p'az"
to help as many you.ngst ers as theyv possibly can to clear examination |
To verify the contention that this emphasis on examinat ions affects the
of teachers in the classroom, two sub,jeots are disoussed: Bahasa Malays '_;
which is examined in the SPM examination and Civics which is non-examin

© Our analysis suggests that irrespective of vhether the subject
examined or otherwise, teacher-contred lessons are the norm ratﬁer than
exception in the three seconda.ry schools in Tealok Datok. However, the ' "
difference appears to be in terms of orientation since Bahasa Ma.laysia “
are clearly more examination oriented in their approach to the teaching g

the subject than Civies teachers,

Bahasa Valaysia teachers feel the burden of teaching an exand#®
subject in which all of their students will have to obtain a minimal pas?
the SPM examination. They realise that their proressional abilities "”I
judged on the number of distinctions, credits and passes shown in the ¥°°
results. Thus it is a rare occurrence toc find that a Bahasa Malaysia ®¢
has not turned up in class since every period has to be used to ensuré
only the coverage of the syllabus but also to provide ample practices °£ '
questions that are 1ikely to be asked in the examination, In contzast? °
toachers are more relaxed, sometimes to the point of reflecting a 'ti‘!‘x
(cannot be mich bothered) attitude, Hence, principals and senior an!i‘m
hardly turn up in class during Civics period and of the teachers who ”’
some of the time is .msed for self-study or revision purposes, pa’-‘“-{;,,
% a time prior to the trial and final exeminations. When the sohood
authorities and teaching staff display such indifferent attitudes, gtud
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h'e hardly to be blamed for considering Civiecs to be inessential, The extra
%riod is taken as an inconvenient addition of another forty minutes to an
‘heedy over-extensive school curriculum,

.

Since Rzhasa Malaysia and Civics teachers were perceived by a

ority of their students to be talking most of the time, it is unlikely
these discourses are punctuated with class discussion or reference to
Uo-visual aids. More than t wo-thirds of the secondary school leavers in
"‘~ 82 Malaysia and Civies classes indicated that charts, diagrams and other
'ual aids were seldom/almost never used. There was also a tendency for
%hers in both the subjects to teach from the textbooks only and reference
ﬁlrther reading was seldom mades

’ Both .3Bahasa Malaysia and Civics teachers express the view that the

, .W_ practice of using the nuniber of distinctions scored in particular

h\‘lect areas as the criterion of a 'good' school has contributed o what
tﬁheaﬂ describes as 'the fatal disconnection of subjects'. This dis-

“ “€ction, in turn, has tended to cut off Bahasa Malaysia and Civies from

¢ subjects and real life interactions. B_hasa YMalaysia or Civies is then

' acted into the covers of a school textbock, devitalised and iselated.

‘ In relation to students' attitudes, Bahasa Malaysia teachers indicatai
N: hon-Malay students did not have an intrinsic interest in the subject,

T attitude was that they hed no alternative but to take up Bshasa Malaysia
8 sll'l:',‘ject However, they were passive and attentlve in class and, realising
0 mort ance of the subject, worked very hard at it Teachers themselves
Sated that there was too mich emphasis on examinat ions and the present need

t° Stress the importance of Bahasa Malaysia for communication and

‘81'&“ ion purposes.

All of the Civics teachers indicated, in no uncertain terms, that
| attitudes towards the subject were negative and the study of Civics
| e Sheer waste of time', Students were brought up in an examination-
lan o system and any subject which was not examined did not merit the serious
'ideration of the students, perhaps even the teachers themselves. Cne of
? eims teachers began his work with mich enthusiasm but was soon discouraged
| the negative attitude displayed by students who repeatedly indicated
N2 untnk peveriksaan, tak paysh' (not for examination, not n”easa”y -

Our findinzs suggest that classroom activitiss and orientation of
‘\ 3 ova parily detormined ‘on the basis of wiotlizr the subject tangnt 1s
Q SXamined st the aprd of the Schooling year. Yuhasa Malaysia teaciiers

O 8Teat oy amnsurn for studentis’ performance and were zigmificantly

L . o Somd
&ion oricntel in thelr epproach when comparéd with Civiss teachers,
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The revised syllabi for Bashasa Malaysia and Civics at the upper secondary
level were introduced as recently as 1979. Given our findings on classroom |
activities and teachers' orientation, the objectives of the Bahasa 1“.Irgxla\\rs:i.a.j
syllabus and in particular that of Civies, the non-examined subject, are un-,:
likely to be fulfilled effectively. This indicates how examination policies
exert a strong influence on the implementation of curriculum reforxms at the,'
grassroot level. To a large extent, it is the teachers in the classroom i

together with the acceptance or resistance by students and parents who vnll

determine if a curriculum reform is to succeed ior fail.

Bxtre~curricular activities

'Policy makers perceive extra-curricular activities to be an impo
aspect of schocling, It is through such activities that youngsters will
develop their personality, character 'and discipline, However, extra-curri V‘
activities are, infact, considersd to be less significaxit by the particip
in the‘sch’ooling process. More than half of the secondary échool leavers '
Telok Datok did not involve themselves in games or clubs though there was
moderate support for societies,--both in attendance and participation in :
activities, Socisties were more popular because their programmes and act:k
were related to school subjects while clubs were set up mainly to stimmlab
and develop interests in the youngsters,

The more popular reasons given for participation in extra~curri
activities were to develop interests outside the classroom, leadership
qualities and to secure good reccmmendations in the school leaving certifi E,
Although secondaryschool leavers were not asked for reasons why they had J!’
refrained from taking part in extra-curricular activities, it was learnt %
their teachers that 'a majority of these students wished to concentrate on S
prepering for the SPM examination. The need for time to study so as to M
their opportunities to pass the examination leads almost virtually to the
exolusion of most other activities outside the classroom., Besides, excell di
in games or activities in clubs or societies did not bring the same rewa-’“j
and recognition as good academic results. 3

ﬂ

In a plural society, schools have been looked upon as one of ‘v'h'_ '
institutions which can promote social integration by providing opporttmit”';
for students to share withone another their experiences and interests acr?
subgroup boundaries and their freedom to interact with one another. If th‘ '
Malaysian context, this has been facilitated by the fact that since ind€P™
a common content syllabus and medium of instructionhass been melanent‘d'
It was the belief of the policy mekers that a common language - Bahasa ua}
would promote inter-sthnic contact and integkation between the three majo®
races in the country, o

i
4‘

Int er-ethnic interaction
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The secondary school leavers in Telok Datok are among the first
POXt of Malaysians who have been educated totally in Bahasa Malaysia from
1mary to secondary level, English is taught as a second language and for
~¢ of the non-Malays, facilities are provided for the learning of their
hem-tongue - Mendarin or Tamil. It will therefore be of interest to
Mertain the extent to which Bahesa Malaysia has been used not only by the
'8 but also more significantly by the non-Ma,lays in the course of inter-
on with different social grours. '

.'

s Nalay students were inclined tc use the mother-tongue to the
4 lusion of other lansuages in commnicating with social groups, Non-lMalays,
) "Y8ry appeared to live in two separate worlds, one at home and the other in
‘ ‘-- The mocther-tongue of the Chineve and the Indians was used ma’nly as
“dium of commnication with members of the family and relatives. In school,
“Ver, the language used most for commnication by the Chinese and the
‘ﬂﬁ was Bahasa Malaysia, probably a result of social approval in the school
W and to improve their command of the national language for exami:ation
398. .Of the ethnic groups, it was the Indians who were more inclined to
B Rg11eh or Banasa Malaysia rather than the mother-tongue to speak to their
@45 35 ang outside the school, Given the present national language policy,
1' likely that the next generation of educated Malays and non-Malays will
tljasil'xgly ‘encourage the use of Bzhasa lMalaysia more than English,

The choice of first best friend suggested that there were greater
*Unitjes for intra-ethnic rather than inter-ethnic contacts., Indians
88 theiy best friend from among the Chinese and the Malays, probably because
Im':U-a.ns themselves constituted the smallest group of secondary school
.‘QB. Chinese and Malays, more often than not, chose Indians to be their
= best friend, Comparatively, the number of Malays who chose a Chinese

\°° versa were low.

Comparatively, a higher proportion of Malay than Indian or Chinese
%5 were found to be nationally oriented., Communal orientation, on the
hand, was more pronounced among Chinese than Indians or Malays.,

W)

Based on what schools do and achieve, getting youngsters over
"%ion hurdles was not only perceived to be the most important school
3'9 but also the most successful. The need to do well in national
““lons and the energies spent in maximising its attainment have indeed
8 faotor which diverts attention and effort from other school objectives,
r’°m helping youngsters to do as well as possible in national examinations,
1 b\‘lmw“ within the vocational preparation category were perceived to
"locesemlly attained, Here, students' perceptions were more in line

A
\
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with those of the teachers than the parents,

On the whole, schools were perceived to be more successful in
attaining objectives within the self-development category than in vocational
preparation, social skills and cultural understanding, and cultivation of :
interest., In the self-development category, students and parents more than ‘
teachers perceived that the objectives were achieved successfully. With tho,‘..
exception of the running of elubs and societies for students after school
hours, 6bjeotives within the social skills and cultural understanding, and
cultivation of interest categories were genera.l.ly given lower rankings in té*
of the extent of success achieved by the schools,

Implicat ions and Suggestions

At 'this point, we draw together the findings of the survey on "‘.3
objectives and the schooling process as perceived by secondary school leas
t eachers, ﬁiincipals and pa.renté so as to paint a compésite picture of the*‘&
real world of school. Being predominam:ly oriented to examinations-and thO "
instrumental value of education, we are inclined to raise the question 'if
more schooling does not ensure a better job, what good is it?'. Students 4'
tend to work on their own in comperbition with one another and seldom engae‘ ﬁ
themselves in activities likely to promote school objectives and conoun::}g
their peers, Also, we take or teach mathematics and the objective of learf™ |
mathematics is reinforced by tests, examinations and grades in mathematicSe ol
What goes on in schools is rarely viewed as though contributing to the devel®
ment of the mind and, character. Instead of developing creastivity, aestlw‘l‘i'o
expressions, self-discipline and confidence, a desire for life-long learn”""
flexibility and independent thinking, we are implicitly teaching - practic® ‘
in a virtually affectless environment - dependence upon amthority, linear vl
ing, social apathy and passive involvement. This so called implicit oF
curriculum is disturbingly apparent in Malaysian schools.

The picture implies that what goes on in schools today is unlik’”./
to match effectively the expectations of politicians and policy makers, g
namely, to promote national integration and develop manpower to meet nwﬁ"";%
needs, If they are serious in formulating such expectations in the first
instance, then it appears that profound changes are necessary in the cond¥
of schooling.

To bring about fundanental and pervasive changes, there is 8 n
to restruoture societal values and priorities. While schools have chﬂ“‘d |
little, what have changed and continue to change are the economic, poli*""_?{‘l
and social realities of the society in which we live. Schools and p°°P1‘
involved with them must be responsive to these changes,
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‘ Considering that the schools in the sample are in the 'urbanised!
Wal area, the present academic-oriented curriculum is unlikely to serve the
B2 ond interests of the majority of students. The curriculum with an
“&enic orientation is biased towards preparing youngsters for Form

VI classes
i '
g further education. In this preparation, 'academic' is used conventionally

e the examinat ion process described works, in fact, against the development
" tre acadenicians, |

Almost all of the teachers and principals agreed that students should
"Qld more time on practical subjects such as Industrial Arts and Home Szience
" on gesk subjects. Unfortunately, these subjects are available to students
BE0T orn ITT only, 'In view of the fact that the basic fadilities for
ith%e Practical subjects are already provided for in two of the three schools,
| Wbhorities may be persuaded to extend these courses to Form V level, A
‘0 Lledge of Home Science is likely to allow the girls to become better house-
"8 and nothers in the future, even if they fail to be gainfully employed.
ing o trade in Industrial Arts may be the first step towards self-
wloymem;. The opportunity to pursue Agricultural Science places the student
|, " Detter position to be absorbed into youth farm projects organised by the
h“stzy of Culture, Youth and Sports. Commerce which provides a basic
W "ledge of book-keeping, accounting, and business practices imparts to
%mts a rudimentary knowledge of how a commercial enterprise on a small
. Can be initiated. A more diversified curriculum may serve better the
1&“91'117 needs and activities of students in the Kuala Langat district,
'Sty the logical. conseguence of this is to extend school hours or to drex
Bt subjects in the time-table - a move which requires not only the

ance of the authorities but also the participants of the schooling

Bven though teachers do not fully endorse the role of the school in

L *onal preparation, perhaps they oan give more emphasis to the application

i;’"ious skills that are taught in the classroom. The present situation
Wt g that teaching and learning have little application %o real life

| ‘tions, ‘Thus, students study Bahasa Malaysia to pass the SPM examination

B ot oo its value beyond school as a commnication skill which will be

* in theiy future lives.

To minimise the practice by students of memorising facts and model

y. Y0 examination questions, changes in the patterns and procedures of

Ny ® are necessary. The common practice within the Malaysian Examination
%e is to involve groups of teachers and curriculum specialists in the

: 2d development of question papers according to guidelines provided by
* of Specifications'., As in the case of Integrated Science, the guide-

icate that about 40.0 per cent of items (30 out of 75 objective
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quest ions) should be constructed to test knowledge. Since the introductiof
Integrated Science in lower secondary schools, the fiimre of 40.0 per cent b
constantly ‘been exceedeorl.7 Tith Integrated Science and possibly most oth‘
subjects, there is an apparent mismatch between curricula intentions and th
formal assessment. Theréfore there is a need to develop techniques of asse
ment and examination which correspond systematically with the educational ]
objectives of new curricula. Also, curriculum officers need to monitor the
influence of selection examinations on curricula in order that appropriate
action can be taken to ensure that its effect is benign. Perhaps, detailé
and explicit feedback of examination performance to teachers and students
provide them with useful ihformation on which to base their future actionf
Besides, anxieties on the part of both teachers and students are likelr t@
reduced if they know where mistakes and misconceptions have been made. j

i

It has been said that the library is the heart of the school and
storehouse of knowledge which, used effectively, will not only supplement
work of the teacher in the olassroom but stimilate the interest of stude e
the learning process. Unfortunately, the libraries in the schools in Te ‘;'
Datok have not been equipped to carry out this role at all. Even in thd""‘ |
relatively more organised and administered of the three libraries, the
collection oomprises mainly reference books in the way of encyclopediasi'
publicablons with model answers and revision exercises for national - .
examinat ions. Instmotion in the use of libraries and books are not g:lV‘ |
" any of the schools. Three of the major obstacles to an effective school '.

J‘.Fl
library programméssre a lack of financial support, trained personnel and
teachers, including principals, who appreciate the value of libraries.

Interest in various school: subjects can be enhanced by the
within and outside the school. Principals and senior assistants who aré
responsible for assigning teachers to various subjects and classes may h’ g
exercise more care in ensuring, as far as possible, that teachers so 28 |
are qualified and trained in the respective ~disciplines. In the three |
there were eighteen cases of mismatch between teachers' qualifications |
training, and the subjects that they were teaching. To quote a few eﬁ’
examples, an Economics graduate was assigned to teach Bahasa Malaysia “‘d
History, and an Industrial Arts-trained teacher was teaching Physical ®
and Civics, A total of 30.0 per cent of the teaching staff were t
subjects whioh they had not specialised in at all. This situation is 2
of several factors, one of which is that schools are not sent the approF”
teachers in terms of areas of specialisation by the State Rucation DeP™ |
hen teachers are required to teach subjects for which they are neithe* ‘
malified nor trained, this is likely to be an additional bdarzier to ¥ |
attempts to make classroom lessons interesting.
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’féachers, more than the parents and students, have stressed the
leed to give attention to items within the social skills and cultural under-
Standing category. Fowever, the Malaysian school system basically upholds
trajitionalism and is achievementworiented and individualistic in approach,
\Values which tend to reinforce symbols of materialism and status. The spirit
of sacrifice, service and commitment are seldom inculcated in the young
‘fhrough the curriculum. Instead of co-operation, there is the snese of
‘®ompet ition between individuals.

Although contact between student of different races is relaxed in
the playground and in extra-curricular activities, including games, there is

% learn how to get on with others of different ethnic origins, However,
"*‘Ocial integration, an objective of the education planners, may not be the

| %le responsibility of the schools, Indeed, unless society in general and
Mliticians and policy makers in particular practise what the schools preach
“- the area of social integration, it is questionable whether the schools can
ave mich impact at all, |

: Possible strategies to enhance the rale of schools in promoting
nf'tiona.l integration are outlined below. There is a need for schools with a
I"’llbgemeous population to be desegregated to allow for a more representative
foup of students on an ethnic basis. Although residential secondary schools
Hayg proved to be a suocess in producing a body of rural students qualified
Yr tertiary education, this should not in any way diminish the drive to
1"’1’3-'ove the quality of rural secondary schools. If existing rural schools are
wlected, the result will be an elitist system where non-residential rural
l"_‘t‘ldents are denied educational opportunities. BEthnic sponsorship of education
‘%‘llt.l not lead to a neglect of the educational needs of non-Malays, This
Mob) em of accommodat ingthe educational needs of Malays as well as non-Malays
8 t5 be faced up to squarely by the political and educational authorities.

‘ Attempts to sever the link between examination, certification and
loyment call for a rethinking of existing employment policies in both the
_'m’lio and private s'lveotors. Presently, entry into -jobs in the modern sector
" based on minimum educational qualifications but few have questioned the
h)’bug of such a requirement. Enpirical research suggests, however, that

sloyez,s do not make a conscientious effort to match educational attainments

 dob requirements,’

That education is related to productivity is a truism which few have
j:onsh‘b to question. Up to the 1970s, productivity had been measured in terms
| 1“°°me but since salaries depended so much on educational qualification, it
Sayeq unenlightening to argue that the more educated were more productive,
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Wpirically, this assumption between education and productivity has beqi.w
questioned. Further research which treats the education varibale in 108
conventional terms than years of schooling may convince (1) educationa ,
manpower planners to turn their attention to qualitative improvement

then quantitative expansion of the system and (2) public and private
to re-examine the bases of their own practices for setting minimum edu 1
qualifications and explore other sources of manpower development beside »\,‘i
schools and universities. Until there is a revolutionary approach to
ment policies and practices, schools including those in Kuala Langat dif
will contimwe to strive for examination success as a means of access t0
employment in the modern sector. This objective which lies behind tho_
for education will effectively swamp any alternative definition of edu |
objectives, evidence of which is ample in this investigation. -

Thus, it seems crucial for politicians, educational policy T
communities, teachers and young people to think more carefully and di"
passionately about the objectives and process of schooling. They xmﬂt,
what are realistic expectations for schools and what effects they can &
should have upon students and societies. The effective implanentatioli“‘V

 educat ional objectives calls for a system which permits feedbacks and;.
 evaluation of outcomes at the local, state and national levels. Othé€
schools and schooling may not only fail to attain their objectives mﬂ
create more problems for society than they can solve.
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