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Abstract

The adolescent is o dependent; therefore, he has no social status
in his own right other than that defined for him by his membership of an

8ducational institution. He is either a ‘student' or a 'drop~out.'

His problems are related to the fact that he is still growing and
deVeloping. The growth aspect is a personal issue and peculiar to his
*ate of maturation whereas the developmental aspect is systemic end
Inflyenced largely by the environment. The illustrative data from Lim
(1974) and Chiam (1978) supported by dnta presented in 1952 at t-e
Hational Conference on Adolescence indicate that the main adolescent
Problems are developmental in so far as they are related to their responses
to the school experience. Their primary concern is not with their own
Dhysicalvgrowth and maturation but with examinations and their anxiety in
®Ping with them. Their role in society is thus to be a good student and

to behave well according to the expectations of their parents and seachers.

However, the problems of the adolescent are compounded by the fact

Vhay teachers are allegzed to be 'wives and mothers first, teachers second!
d tpa4 parents are congstantly interfering with the teachers in the

Porformance of the latter's duties.

i

The paper takes +the view that to cnable the education system to help

Molescents solve their problems and prepare them for their role the

teachers and parents have to co-operate positively, starting with the
ending of finger-pointing at each other. It is suggested that an avenue

exists for both teachers and parents to bring about co-operation, i.e.

thr°"-€h the activities of the Parent-Teacher Associations. Ir order for
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A number of steps arc suggested whereby thé members of FIA can he?
the adolesoent, ranging from giving tuition, arranging car-pool, prov

medical services to sharing hobbies and allowing the adoleccent to aoq
_,>VWOTL experiences through apr renticeship or observation in the menbers'
.;f:vprk places during school wr.cations. Bven the idea of a 'Service Eankﬂ
_j;?or 'Service Iixchange' is be ng thrown in for the consideration of the

'l’.i’ 1 PTAS . '
Through such co-uperation ag mentioned above and the oonsaquent’
‘ffgduction of tension due to the pressure of exam-oriented schooling,
school and home can prcvide further positive experiences in the inter

of giving the adolescent (1) a sense of competence, (2) a sense of g
‘significance, and (3) a sense of power. oL

: Ultimataly, for the education systam to, 5mprove, eocietJ has to
"oome up with a vision of what adulihood will be in the 2lst Ce*tarj

‘1dh the prosent ndolescent will live out his or her 1ife; and to

x,

; $'%o'ﬁa optimistic about it.
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EDUCATION AND THE ADCLESCENT

by
DR LIM HONG KUAN

1.0 Introduction. .
The theme for this Seminar is *Education and Development' and I

have been given the following items to focus on:
(2) Problems of adolescents in Malaysia and their role in society,
(b) Is our education system helping adolescents solve their

problems and preparing them for their role?
(c) Suggestions on improving the education system in relation

Yo the above.
I shall endeavour in this paper to confine myself within the

Parameters given and be as relevant as possible within the context of

Present day realities. To begin with I would like to point out that

the concepts of 'education' and tzdolescent! are understood in

different ways by different people depending on the perspectives

they hold on issues related to them. For instance, our Education

Departments are called 'Jabatan Pelajaran' whereas the Education

Faculty of the University of
Some participants at the National Conference on Adolescence held at
on 2nd-5th August,

Malaya is named 'Fakulti Pendidikan.'

the BPaculty of Education, University of Malaya,
1982, voiced their preference for the word 'Pendidikan' and according

to them the Ministry and Departments of Education should be named

'Kementerian dnn Jabatan-Jabatan Pendidiian.'
1.1 Definition

In general, 'Pelajaran' refers to all
8ocial institution; 'Perdidikan' refers to the upbringing and training
in morals ahd personality in addition to for
In English, the word 'Education' is used for both (e.g. Ministry of
Education, Departments of Education). Therefore, it poses no problem
Other than that of what it means in SP
to belabour this point as the various pap
Point to their specific usages.

As regards the word tadolescent’
difforent usages,2 In this paper, taking into consideration the items

8iven me to consider, I would define an tadolescent' as a youngster
Who ig not in a position yet %o play a full adult role in society,

and 'adolescence! is what adolescents experience S0 RHat pooyse o
Admittedly these are very

aspects of learning in o

mal learning of all klnds.
ecific contexts. I do not wish
ers presented at this Seminar

I have written elsewhere on its

interact with adolescents experience.
loose definitions Lut they will have to serve for the purpose at

hang,




' from two perspectives: the maturational aspect and the developmental

~their bodily changes and environmental influences. They may thus

-uaspect. Maturation ocours throughout life but is most rapid during

~adolegcents.  Owing to inexperience they do not know how %0 handle

'suffer from emotional upsets and social 'blunders' due to a lag in

,;their socialigation in comparison with the achievement of their peef8

'highlight the fact that adolescents have yet to achieve the higheT
: levels attained by adults.7

2.2 Adolescent 'problems'

-}'bof view of the adults tut are not being regarded as such by theme.
eﬂ example, 1f to be thin or fat is regarded as 'undesirable’ by ¥he
} community, the adolescents perceive their being 'too thin' or 't0°
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2.0 Problems of adolescents in lMalaysia and their role in society
Adolescents, like children and adults, have problems related on

the one hand, to their personal growth, and on the other hand, to

their responses to their environments. Iormally growth and develop-
ment are considered together even though psychologists have distinguished ”J
between them. - For example, Sandstrom says that ‘'growth refers primarily b
to physical developments the stabilization of the skeleton, inorease
in height and weight, changes in the internal organs and so on' and
twe mean by development the processes that lead to greator strength
and stability;' the processes being those relating to the interplay
of 'heredity' and 'environment.'4 .

2.1 Maturation and Development

The problems of Malaysian adolescents can broadly be considered

the growth period from infanocy to late adolescence. loturation is the
unfolding of inmate abilities and capabilities such as learning to
erawl, to walk, to talk, %o reason, etc. It includes the process we
call 'growing towards maturity! which may never be completed until
senility sots in in some people. :
rdolescents, therefore, encounter difficulties in their physical
growth which makes them podgy or awkward at certain ages. According

%o Brikson adolescents experience an identity cr181s.5 Others like

Larkin pointé}o the cultural crisis experienced by present day

and the expectations of the adults = expectatlons which they have
jnternalised as part of their gocialisation. Piaget's work on
cognitive development ond Kohlberg's theory on moral deveélopment

- These various maturational considerations tend to create pr°b1°m:n
for adolescents especially if these problems are problems from the P°

t

fat' as a problem especially when they see adulis 'go on & ajett I8
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order to look presentable or beautiful. A chubby child is generally
a happy child until he reaches adolescence and realises that being
chubby is no longer ‘acceptable.' In the same way if the educative
process (which includes schooling as the central mechanism) places
tremendous value on academic achievement and certification, then

the related anxiety and the possibility of achievement or non-
achievement of academic status become perceived as problems by

adolescents.

They are pressured to conform to a standardised view of adolescent

growth and development and as a result the high achievers and the low

achievers encounter problems of 'adjustment' to the cultural norm as

set by peers and the society at large. If society allows differential

rates of growth and development and differential 'definitions of the

situation' without imposing value judgments or standards, problems of

adjustment would not be as acute as they tend to be in a modern,
technological society, the hallmarks of which are standardisation
and componentiality (apprehension of reality in terms of components )
to name but two of its characteristics. Societal or external
influences from peer, adult and material environmenis that are of
concern to adolescents constitute the developmental aspect which can

be distinguished from the internal influences which form the

maturational aspect that is part of an jndividual's fulfilment of

genetic possibilities facilitated or retarded by the environment.

2.3 Local studies
A number of loocal studies based on daia obtained by the use of

the liconey Problem Checklist or adaptations of it have been reported

Or published. For example, Chiam has published about 'Problems of
Urban Adolescents in Peninsular lialaysia'? and Lim, and Chiam et al.
have reported findings at the Iational Conferenogoon Adolescence
held at the University of Malaya in August 1982.

As illustrations of the kinds of problems lalaysian adolescents
are faced with, Chiam's data (1978) pertaining to 57 Form Four boys

and 37 Form Four girls in Seremban, Kuala Lumpur and Ipoh ~re given
below. For comparison, Lim's data (1974) obtnined from o sample of
132 Porm Four girls and 658 Form Four boys in Melaka

°f open-ended responses. The 1982 dnto presented ot the National

list nine catego

%

ries

A

Conference mentioned above supply sets of information which are quite

8imilar, The use of the Problem Checklist has the drawback thot it

Supplies the cues to the adolescents and
they may indicate a problem which they would otherwise not have th

°f 58 a problem =t oll.

there is the possibility tha Y
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Table 1

SONE TYPICAL PROBLEME CHECKED BY A SAIFLE
OF ADOLESCENTS IIT MALAYSIA

Prohlens Percentoge
: 1. DNot spending enough time in study 78.9
: 2. Worrying nbout exnminations ‘ 1.3
I 3. Trouble with lathematics  60.6
b A. Don't know how to study effectively  57.4
i 5. Worrying - 52.1
s 6. Afraid of fwiling in school o 52,1
7. Parents not understanding me 51.1
8. lot interested in some su‘bjec‘ts : 51.1
9, Wanting to earn some of my own money 46.8
2 3 10. Con't keep my mind on my studies - 46.8
e . Losing my temper e Ey
i 12. liot toking something serious enough 45.7
13.  Lacking self-confidence 45.7
14. Forgetting things ' 44.7 '
15. Being lagy . . F SRR | Ey &
16, Afraid of moking mistﬁ.kes 43.6
17. Unable to discuss certain pro‘blems | ,
at home 42.6°
18. Too little chance to do what I want -
to do - vor 2 5 B
19. Pinding it hard to %alk about my -
- trouble 41.5
20. Being carcless T 4Y.5

21. Ga.n't forget some mistakes I've mwde 41.5
22, Wanting ndvice about what 40 do nfter :

school ¢ L dle5

; 23, Hoving to osk parents for money 40.4 !
24. ‘Hanting to buy more of my own things  40.4
25. ot telling my parents everything 40.4

- (mal Heng Keng, 'Problems of ur‘nzm o.dolescents in peninaula-r NASEN
Hanusia dan %%rakc.‘t Universiti Malayc, Jobotan Antropologi &
siolo _ Jilid 1, 1978, Table 2, 54) s
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Table 2

THIIIGS THAT ADOLESCENTS WORRY ABOUT MOST

Percentage
1, Worries relating to school
studies and examinations 42.7
2. Worries about ambition and
employment 15.8
3. Pinancial worries 12.2
4. PFomily problems e .
5. Personal problems 3.4
6. Loczl and World problems 1.6
7. Interpersonal problems 1.2
8. 'No Worries' 8.5
9. No Answer T3
100.1 it

#:xceeds 100 due to the rounding off of decimals.

tprofiles in Value Orientations:
Some Class Differential
Survey of Form IV Pupils
Fnkulti Pendidikan,

(From Lim Hong Kuon,
Common Ethno-Cultural Values and

Values of Malaysian Students - A 8
in Melaka,' unpublished l{.Ed Thesis,

Universiti Malnyn, 1974:5)

Therefore, based on available dota, it is seen that the over-

geems to be their pre-occupation with

riding problem of adolescents
The first four items (as well as

8chool studies and exominotions.

Some other items) of Tab

In Table 2 shove, 'worries relating o school studieg
There is no doubt that being in school is

top the 1ist of problems.
20t an enjoyable experience for o large sectio
The Gther problems that they have:may be Teganded as morunli hmsen
Problems that the young and perhaps ~lso the old regularly face.
Be that as it may, I wish %0 caution against accepting these
®mpirioal data at their face values. He simply do not know enough

about the experiences of adolescents at school and at home to draw
le us to understond the root causes of

8xtended inferences to encb
d deviance.and the

Problems such as indiscipline,

Teagons why the majority are apparently he
and studies.

delinguency on
althy mentally despite

i cour the
the pressure of examinations There is, of course,

n of Malaysian adoleacendﬁg

1e 1 deal with sohool studies and exominations.
and examinations'
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tendency for parents ~nd teachers to apportion blame when things do

not turn out right, e.g. when = child fails or misbehoves.

2.4 Adolescents' role in society

In line with the trend established by the developed Western
gsocieties, the adolescents find themselves locked into. an educational
system which postpones for them the playing of a more fulfilling and
meaningful role in society. The desire is to continue to acquire
paper qualifications, i.e. to go up as high as possibie in the academic
ladder —- to go on to Colleges and Universities ond perhaps to continue
attending training Courses, apart from lifelong formal education being
a desirable aim. The end result is thmt an adolescent does not begin
%o play o societal role other than playing the student's role until
he 'drops out! of the formal educntion system. As Cohen comments

A "dropout" is o reflection first on the school,
secondarily if at 21l on the student. If students
cannot be expelled, then they must be promoted to
make way for the next year's barbarian invasion.
And when they reach the school-leaving age, it is
to the credit of the school if it can persudde the

youngsters to stay a year 1onger.11

The fact that parents ond schools would like the youngstérs to stoy
in school as long as possible is, to me, indicative of the absence of
worthwhile roles thot society can provide for them outside the formal
gchooling system. Except for those porents who need their children
to help them in o trade and who perceive no advantage for their
ohi%Sren in going above the basic 3Rs, the majority of pnrents»underso

anguish to see their children drop out of school for one reason oOT

another.

2.5 Role ambiguity ]
: BEven those who are capable of contimuing in school experience 3
an afiexsiness with their role as studenis. In the bockground of ghel”
thoughts and owareness is the nagging doubt concerning their preseﬂt

and future roles. The adolescents are constantly reminded that theV

1
|
]
|
:
|
]
i
y
\ : s
- are being prepared for adulthood. What nobody is clear about is "1
what adulthood is supposed to mean for them in a ropidly chonging }
society. Mo the thinking ndolescent, the adulis are soddled with
: L4

_ their own problems and, therefore, 'poss the buck' from one to onoth 3
The parents surrender them to the teachers who in furn would like té ‘J
coopt the parents in orgenisations like the PTA (Parent-Teacher ’J
Associntion), and even so, if they fail to deanl with the adolesoen®® j

who 'devinte' there are other socinl agencies that have been orect ﬁ

.
o e . .
.

RS
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to handle their 'problems.'12 This is part of the mechanism of o
rational, technologicel society which relies on hierarchy and
bureaucratic procedures, working through committees, °°un8§111ng
sessions, etc. What kind of role is given to an adolescent under the
circumstances? It would seem that the passive role is the best for
them; they would steer clear of controversies with the authorities
and be rewnrded with 'positions' in the organisation which carry no
real 'power' to change anything unless they are tactful and articulate
enough to convince the adults. Not many of them are that articulate,
not even Uniwersity students. A situation like this in a developed
country like the United States of America has prompted Kett to observe

that adolescents are characterised by passivity, anti-intellectuality
and conformity.13According to FPriedenberg, another American writer,

A youngster who has abandoned the task of defining
himself in dialectical combat with society and
becomes its captive and its emissary may be no

rarity; but he is a ecasualty.

2.6 Cosmopolitan values and vision of adulthood

In our urban centres the adolescents are much more open to the

modernising influences with the wherewithal to adopt cosmopalitan
volues and standards. Unless the developing countries like Malaysia
hold up to the andolescent their vision of adulthood and what consti-
tutes preporation for adulthood, there is the increasing possibility
of them encountering the same problems of youih =28 those faced by the
developed countries, e.g. anomie or alienation, hedonism, rebellion,
and so on. The school may supply roles for adolescents to play such
a8 being prefects and office-bearers of societies and clubs, but for

the majority the only role they have js to learn their lessons
Without stepping out of line and, of course, to pass their examinations.

3.0 Is our education system helping ~dolescents solve their problems

and preparing them for their roles?
The maturational (growth) problems are personal in nature while

the developmental problems are gystemic in dimension, I think that
th.rOugh the proliferation of helping agencies such as the PTA (la.rgely

Absent a quarter of a century ago), school counselling servioes and

in-gervice courses for teachers and staff, to name only a few of the

Within school mechanisms.
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3,1 The 'diploma disease
But in so far as the moin problem of adolescents relate to the
requirement to pass public examinations the education system which is
'exam~orlented exacerbates rather than helps to solve this partioulwr
problem. As long ne the employment sector (public os well as private)
continues to use academic certificates as the yardst1cks for purposes
of promotion, hiring and firing, the parents would continue to demand
that the education syetem plny this role and play it well. What is '
often not rexlised is that the educntlon system cannotlgrqnf certificntes
to0 every one; some will have to fail in order to énhance the vnlue of :
the certificates of those who poss. If only the educntion systiem can
pass every one, by a stroke of a signature on a certificn te, the
adolescents would be rid of 2 worrisome problem. This is not to
imply that other problems would not come to the fore but that would -
ve a different 'ball gome' altogether._ For them the 'diploma dlsease'15 ”Ui
finds its own cures. Even so one miy ask whether their 11ife in h
school ' hns prebared.them for 'life ~fter school'? This question can
be asked of the.successful as well ﬁh the unsuccessful; the only

difference is the level ot which they tdrop out.'

3ol SOOi&liSuthH
Apart from the 'diplomu disease,' the other problems of the
adolescents can be. ameliorated through better chlld-reﬂr;nv pr10t1088
~and. socialisation (provided what is said above ~bout having o clear
viliqg of adulthood and preparation needs have been disseminated as
‘our way of life'). However, it is not suggested here that socialisa=
tion is an ensy process to use in 'socinl engineering. 116 mne sohool
f__genornted problems (such as the 'diploma disease! ond others) need %0
*i‘be jdentified. Some of the imnnovations introduced after Merdeka
}3»!0quire time for their effects %o be determined although the short-
 ‘ comings are generally known and attempts have been made to remedy
_ Bome of them through public and private initintives (e.g. the setting
~up of residential schools, schooling abroad, private tuition, private 8

 schools and private colleges).

3 4-0 Suggestions for improvement o
;j There seems to be n crisis of confidence among the betier educﬁ*“i'
~ sector of our population regarding our education system (witness, foF
h:amplo, the demand for education oversens, even for those of tendeT ff

~ nage, and the pressure for private tuition and entrance to costly
private schools).
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4.1 School level improvement

Unless the adolescents in playing the students' role can see the
light at the end of the tunnel, there is nothing muoch the school ocan
do to help solve this problem. In the meanwhile, what the education
system can do is to supply what Jones regards as being important for
American adolescentss

(1) +the need to experience a sense of competence

(2) +the need to experience a sense of significance

(3) +the need to experience a sense of power. 21
Through the fulfilment of these needs while 'waiting' for societal

rcles, hopefully they may prepare themselves for adulthood.

4.2 Parental role in improvement i
In considering directions for improvements in our education system

I would like to nddress three issues which involve the parents for the

reason that most of us are also parents.

(1) Can parents avoid involvement in the education of their

children? In other words, can parents leave to school
teachers the task of teaching (and educating) their adolelcenth

without lending a hand? - %
(2) What are the expectations of parents towards their adolescents?

i,
(3) Whet can the parents do about the tensions experienced by 57
ressure to perform well ifﬂ

the adolescents because of the p

academically?

4.3 Role of PTAs

As regards the first question about parental involvement it must‘.”it

as 25 years ago many schools did not
Phrough the PTAs schools have a

be pointed out that as recent
have Parent-Teacher Associations.

channel of formal and informal communication with p

education authorities. Generally, PTAS §° not attract more than a

arents and the

handful of concerned parents.

In a New Straits Times report of a paper presented at the
Methodist Head Temchers' Conference in Kuala Lumpur recently, a

Complaint is moade nbout the interference of parents. In truth the

hendful of articulate parents from among '
18

Writer was referring to a mere |
the minority who take the trouble fo liafse with the schools. ;gf

On the one hand, he loments that there 'is no emphasis on moral eduoti- fﬁ
tiOn’ no charncter-building and the pursuit of noble objectives' and
that 'constant interference from parents and sometimes the community
8% large makes it diffiould for the Seschor $0 carry ot his duties:

PO
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consistent with the noble objectives which he (the teacher) would like
to strive for.' On the other hand, he is 'appalled' that teacher
trainees are told that the teaching profession is 'the noblest
profession in the world.' It is hard to believe that anyone would
make such an ungualified statement. levertheless, how can teachers

~ have noble objectives when he is never told that the profession is &
noble one, if not the noblest, in terms of personal services and
gacrifices entailed in the teaching of the young including putting up
with parental interference. Notwithstanding what is said about
parental interference the point jig that porental involvement in terms
of numbers is not as great as may be imagined, and that there is scope
for the majority to be involved to neutralise the deleterious effects
of the vocal minority.

Parents interfere with schools for a variety of reasons butl

| mainly due to anxiety over the 'paper chnsef or the repercussions it
has on their children who may not perform to their own or their
parents' expectations. Agreed that teachers are often 'wives and
mothers first, teachers second' but as parents are they not also

gubject to the same anxiety? R

4.4 The demand for quality education
On all honds, the demand is for quality education, but snch an
education is perceived to be beyond attainment; thus the frustration
and the finger-pointing. Perhaps it is futile to blame one or the
othefparty; what is needed is the sincere revitelisation of the
 existing system through existing organisations such as the PTA which
should be steered clear of cliques ard politiking of all sorts.
' This. suggestion may sound like %wishful thinking' tut o start has to

be made somewhere. :
In the past meny parents did not find it necessary to pay teacher®

e

n

o ol Rl SRR C - gt Pea

%o give privnte tuition. lNowadays parents are worried. Why is it so?

{? Is it because the school teachers can no longer be trusted to carry

~ out their duties and functions and hence the parents fency that 'thed
" know as much, if not more than the teachers'? Why do children requif®
extra tuition outside school hours, even those who perform marvellousy

‘i; in school? Any improvement to our education system can only come frof

- answers to questions such ns these.

A

One study in a school in Petaling Jaya in Selangor hos shown
~ that adolescents have less than two hours a day free $ime.1? In
truth, like the motorists in the streets of the national capital who

~ overtake and jam up traffic during rush hours, porents 'oompete’ 0
i.ll % $,
A . | gy 7

~
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give advantage to their young ones. 5o the children of parents who
do not receive 'private tuition' are left behind because school
teachers may not need to ropeat lessons Yaught by tutors so as to
avoid boredom for the few. At any rate 100 percent passcs for every-
body has never happened. This is the reason behind parental anxiety
because there is as yet (in the eyes of parents) no satisfying
alternative role for the young to play if he fails in his student role.
In the case of those who fail, ean their parents accept that they
are stupid? May be that is so, may be not, because intelligence cannot
be equated with examination results. Bul thig is no consolation for

the dropouts and their parents.

4.5 Need for positive strategy
Until and unless both sides, the teachers and the parents,

realise the futility of blaming one another, the psychological
8cenario is going to be, on the one gide, the teachers saying to

themselves that as long as they have informed the parents of the

Weaknesses of their children they are not guiltys while, on the

Other side, the parents feeling guilty that perhaps they should have

Spent more money on ‘private tuition’ for their children. Both sides

aré in a dilemma and the youngsters who have failed foel humiliated

and 'hated' by one and all. A positive attempt to see this problem
through is needed.

4.6 What parents and schools can do
The first step towards an improvement of this sdensrin 38 0% SN

Conoerned to recognise that,

the adolescent still does not make it,

Presently constituted is not suitable for him if he is not by any
One alternative is to put him in a

(assuming, of course,

after all solutions have been tried and

may be the school system as

Chance a stupid or lasy person.
Private school that offers a different curriculum
that the education authorities do not demand that onl
Curriculum is to be followed by the private institutes without modifi-

Cations).

Another alternative may be in the fo
Nembersg of PTA who offer apprentioeahip tpaining in their firms or
busineases. In the United States of America the concept of a Service
Bank has been tricd out. The '"Bauk' is established with subsoriptions

£xrom members who then proceed to register the kinds of services they
For example, if a megber needs 2

'Bank' which will go

y the national

rm of cooperative effort by

eed or they oon offer in return.
¥aths teacher for his son he telephones the
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through the register and contact the tutor for him. The rates fixed
for the tuition will represent the amount of 'withdrawal' by that
menber who will in future be contacted to 'deposit' the equivalent
dollar amount of service to repay his tdebt.' No money changes hands
and only book entries need he kept by the employees of the fBank'
which issues monthly statements of 'credits' and ‘debits' to all

members like any regular bank does monthly. Whether this concept con
be put into practice by PTAs is left to the wisdom of such organisations-;j
Step two 1
The parents of the adolescents can determine whether their sons/
daughters need medical attention. In this regard, nmay be the members
of PTAs who are medical doctors can .volunteer their gervices, if not
free, perhaps on a 'service banking' system. For example, thero is
evidence to show that o meturational lag in the development of the
frontal lobe system of the brain can result in neurophysiological
dysfunction and in delinquent behaviour.zo Ponitus, in an sarlier
gtudy (1972), found that it is not so much their cogn1t1ve function

that is impaired but that they cannot act on the basis of the knowledge
they have.2!  Sheppard cites cases of (1) too much insuldn in the

blood which keeps the bhlood sugar coant too low rosultlng in rcstless-
ness and inability to think or act rationally, (2) hearing 1npairmont’ v_
(3) bhyperactivity from hyperthyroidism, ard (4) abnormnl brain wave jﬁ
patterns which cause behavioral problems.22 Medical problems such o8 ‘

-

these may lead the adolescents to be backward or delinquent ond a

PSR, o =

syst®m of monitoring such symptoms helps to avoid the kinds of nqrental

'”; frustration mentioned earlier. : 7%

Stev three ‘ )

Parents nnd tenchers can determine whether or not their adoleBO‘“té”dj

who do not heve breakfast are unable to concentrate, Owing o our »'.ﬂ

~ schools having double sessions, the morning sessions begin at 7. 45 ﬁ'ﬁ

T" o'elock and adolescents usually get up as early as 5.00 or @.00 in the

| morning if they were to ostoh the.bus and beat the $raffic jam, Some
 gohool buses do not go direct to: school but muke detours to colleoct
~ passengers. Therefore, .y the time the adolescents reach the soh0°1

' they may feel indisposed. A system like a 'oar pool! organised bY tu603 

ggA _parents mny ensure that these students do not git for hours in @ or?

i bus.

T

. 4.7 The scenario at the societal level

It is symptomatic of the times that parental expectation® axre
~ rising each year. Related to the sympions of the ‘diploma d19685°
 is the faot that in a modern technologieal society the economi® '3"

N e T
ks ooy
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is subject to periodic inflation and recession and thus jobs are not
easily available for youths when unemployment for adults remain highj
full employment is seen to Le almost unattainable. The youths find
themselves having to prolong their education for 'dropping out' means
socinl and economic prbhloﬁs for parents and the community at large.
Parents hove twe high expeotations: (1) that education facilitates
social mobility, and (2) that education guarantees a decent job.

In the coming decades, what kinds of education promotes social
mobility and will education guarantee gsuitable employment for tle
next generation in the twenty-first century? According to Alvin
Toffler in the 'third wave' which is said to be overtaking the fate
of the developed countries, the patterns of living are said to be
changing very rapidly.23 Ways of thinking and behaviour are also
subject to rapid change when the third wave obliterates the effects

of the second nud first waves. Inflation within a recession is, to

him, a sign that the second wave is on its way out. IMalaysia straddles

the first (agricultural) and second (industrial) waves because our

economy is still dependent on agriculture while we move on into the

arcna of high technology, the kind of tec!
industrial revolution of the second wave that the developed world is
them to ride thie crest of the

wmology spawned by the

Perhops keen to pass on so as to enable
electronic and computer revolution of the third wave.

Our chiliren will live in a world perhaps quite different from
ours. Are we confident of the preparation for the future through
the education supplied by our present educational system? The world

t are not amenable to being controlled by

is faced with problems the
one person or agency. For example, drug addiction and indiscipline

are among the problems faced by adults aa regards adolescents.

4.8 Parental and school role in helping adolescents to cope with
tension
and the schools do about the tensions

of the adults' emphasis on
the adolescents

What can the parents

&xperienced by the adolescents because
ications?‘ Tensions build up as

SXaminations and certif '
hours or to spend them

d more to forego leisure
jeads to conflicts between adults

congider the following

are pressured more an
Wnprofitably. The feeling of anxiety
thd adolescents. Taking a cue from Jones let us

Possibvle steps.

Step one — developing a sense of competence

ot or fail to achieve in ony field in school

Those who cann
1f 1eft undetected problems of

®Xperionce n sense of incompetence.

80cia) interaction and learning tend to follow. However, if one
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recognises the importance to the adolescents of fecling competent, the
school ard the paronts can provide experiences whereby certain amount
of confidence in themselves is generated. For example, an adelescent
can be given roles in school or at home whore he can perform responsibly
and well such as plenning school outings and exhibitions and paying
bills and managing household budgets. Perhape members of PTA can
gshare their hobbies or skills with groups of youngstors during the
long school holidays. i

Step two —— developing a sense of significance

Much of the work in school moy be felt %o be unimportant if the
adolescents fail to live up to the need to pass exams. Those who are
bored are not motivated to achieve higher. If school learning is ~
jimportant for parents and the school and not so important for the .
adolescents, they may very well play truant and violate school rulés
and family discipline. The task of persuading them that school work
is relevent and importont to them personally is being negnted by the
fact that schbol learning is not directly 'applicable’ to the jobs
that they may obtain on leaving school.

However, if members of the community can offer 'apprentloeshlpS'
or tobservations' to thesc seleéted few in their offices,*jobs or
businesscs during vaoatlons when they can hang around and help out,
the adults may impress upon them that what they do in school is
significant after all if they want to 'get on' in the world.

Step three — Qeveloping o sense of power .
3 Adolescents in school are often made to feel small. They are
~ unab¥e to assert themselves in ways that the teachers may notd
misunderstand., For example, for 16 %imes a day in school, once at the
% beginning of o 40-minute lesson and once at the end, they have 1o
g gtand up to say 'Good morning/afternoon' and 'thank you:' They have
been doing this since they enter kindergarten until they come up to
. Form VI; no wonder in class after class and in gohool after school

they do not perform the ritual with conviction snd enthusiasm. Thoy

githawe to ask for permission for practically everything they do in
: %
school. Jf the bigger children were %o be accorded different treatme™™’ ;

;}f the question is 'where to draw the line®* Based on differentinl ﬂaotof“
~ in homes and schools, the developing adolescents should have 2
** ‘of what they can and cannot do independently of the 'big stick' Wi°1d'd A
by tho authorities. The prefectorial system and co-curricular aotivit' y
_' give selocted ndolescents some measure of a 'sense of power' but this
»“ is restricted to only a minority. Through frequont dialogues petweo?
7. Parents and school the adult community may create more onportuni*‘°'

!br adolescents to play meaningful roles to attain 'a sense of P°“°r'

sonsC

e
-
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5.0 Conclusion

Unlike during the 'first wave' when adolescents work and play
alongaide adults,24 the adolescents of the 'second' and 'third' waves
spend a long period in educational institutions far removed from the
realities of the working adults. The roles assigned to them do not
#ive them the sense of competence, significance and power. As a
result they experience being constrained and, therefore, occasionally
rebel. A few suggestions for helping them cope with their lot have
been outlined above. Ultimately, the whole concept of education has
to be overhauled if one is serious about giving the adolescents roles

other than those related to their status as 'students’' or 'drop outs.!
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