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SPECIAL EDUCATION FOR THE HANDICAPPED
[Abstract]

by

Chua Tee Tee, Ph.D.

The writer makes a plea based on five reasons for the use of
'special' or 'exceptional' rather than the temm 'handicapped'. The
special needs of exceptional children maybe summarised as follows:
1 professionally trained special education teachers;

2 the importance of early diagnosis; )

3 the avoidance of negative labelling or the danger of mislabelling;

special modified curriculum;

LA

an individualized education prograrme and smaller class size;

6 feelings of success;

7 emphasis on self-competitfbn and not peer competition;
8 a multidisciplinary approach;

9 special apparatus and equipment;

10 parental counselling.

Recommendations include:

1 increase the NUMBER ©f teachers of the hearing handicapped and
of 'slow learnmers' or children with learning problems;
2 professional training for teachers of mentally retarded children,

cerebral-palsied children and ?he mentally gifted;

£ special classes for the mentally retarded in

.

3 establishment o

regular schools, itinerar[ programmes, special classes in hospitals

for chronically=-ill children and enrichment programmes for the

mentally gifted;

4 early diagnosis and treatment of specific handicaps;

5 avoidance of negative labelling or mislabelling;

6 evaluation of the current special modified curriculum.
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7 an indualized education programme;

8 smaller clas;-éize;

9 provision for feelings of success;

10 self-competition rather than peer competition;

11  a multid iscipiinary approach;

12 updating aﬁd regular maintenance of ;pecial apparatus and
equipment;

13 parental counselling.

ctt/t
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1.

SPECIAL EDUCATION FOR THE HANDICAPPED
by
Chua Tec Tese, Ph.D,

Inttodmtion

' ru-:i of 311. 1 wish to thank the Cohsumers Association of

& P;mnq (CAP) for inviting me to present a paper on the above-mentioned
toplc. It is most em:ouraqinq tHat CAP has taken into consideration
the educatlonal neéds of thé "handicapped! in this Seminar. - Scmetimes

the needs of ninority growo are eithet ignered or suppressed.

2.

Nomenc latura

The title of thepaperhasbeennge-\ to me by CAP. . I wish

to make a plea here for the use of another more approprnte uord to
replace ‘handicapped! for the following reasons:-

(1}

(2)

the term 'handicapped' by itself 1s misleading as u seems to

. imply that the person who 1s blind or deaf or orthopaedj;q is
' 'handicapped' in ell respects, In the vast majority of cases, a

person who is blind is handicapped only visually, & perscn who is
deaf is handicepped cnly avditorially and a person who is orthopaedic

is only handicapped prysically.

persons who are blind, deaf or orthopaedic often have special
talent.s or gifts and sc-cannot be lebelled 'handicapped'; for
exarp.le. a unlurs!ty student who 1s blina may have an extxlordinary
-el'ory ot is vcry eloquent, & p=rscn who is deaf may have exceptional
ulmt- ‘as an artist or creftsman while an orthopaedic person i

- )mow who uses a wheelchiair is s senlor company executive,

(3).

in cortain cimmtmcol t.hc nishboued handicapped blind, deaf
or mentally reurded have d@cided advantaqes over so-called ‘normal'
or non-handicapped individuh; for example, the blind child can
study late into the nimzlqht houra throuqh tactual brajlle with

the lights off without dutu:bmq his siqhud brother who shares

the same bedroca as M; people who are deaf work co-torubly in a
noisy printing roca or textile factory or as ground crew menbers
at an airport while their bnrinq workmates have to wear expensive
ear-muffs; a person who 1s nntol}v r'titdcd may be happy working

. at an assembly line because he gemnllv lovu l‘outun, repetitive

¢ *
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(4)

(s)

& threc a‘temative terms are also more appropriaste when applied to
; the Mtellectullly ‘superior or mentally gifted or talented chilcred

3.

" audio tapes and thrae~dimensional ' models r embossed ‘materials.

; bnnd, deaf and such like children are ‘'special’ or ‘exceptional’

‘groupe. The specisl neads of mepuann cmuun may re cntmri
. as follows:= . ¢
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work which is considered boring by a non-mentally retarded worker.

when the tecm 'handicaﬁpéd' is used, it ghould be qualified; for
example, one speaks of a child who 1s visually or hearing handicapped
or one who is physically handicapped.

the term 'handicapped®' by itself carries negative connotations.
With education and rehabilitation, & blind child can c:vercm\e his
visual handicap by using non-visual media such as tactual bras.ne,

Similarly, a deaf child can sclve his hearing problem by using lip-
feading, finger-spelling and/or sign language, A mentally handicappéd
factory worker ho longer deserves the lzbel ‘handicapped' as hia
assembly line work may not require complex or abstract thinx!mg
processes.

Cihar alternative and more appropriste terms to use t2 dascribe

'children with specm ‘educatiohal needs'. Thus, the ao-called
: 'slow leaner' is not generally "handicapped! in-all aspects of .
: 1eam1nq. He sy be handicapped ini mastering abstract language
: skins but nay excel in art or in the sports field.. The suggested

who need special educational treatment if they are ‘6 develop to
their maximum potential. 3

‘Speal Needs of bwcguaul cm;gm 3

3.1 “When discussing about the special meds of cnceptioml childre?
we must be* cautioned against over-simplification lﬂd over - geners}
when we speak of exceptional or special childrcn. ot of the blind,
the deaf and the slowwleammers, we heve the unamy to t.rut thes
as separate, homogeneous and stareotyped groups with almost similaf
characteristicsy we md to be Mh\d‘d thlt ho tvo blind’ children
or two gifted children are ankc md so we cannot speax of the sam®
special educational t.mubcnt for all chndnn within a disbility

(1) special .Gx:atia\ uachcts
(2) early dhwus:lc .
..43) avoidance of mgauvc wnnmq or -umsoumg
(4) a modified curdmh.- _
(5) en individualized ecucation progrun and smaller clas®
size.

|
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(6) feelings of success ' L s i st
{7) - emphasis on self-competition ard not pe_n:!: campetit:lon,‘ ;
(8) a nulti-disciplinary .approach . S B e
- (9) special apparatuq and. equipmenl  '_ A ;'.;"m:u:l. |
(10) parantal counseliing.. - = ° 0 e,

; -5 Y : ¥ PRI st
Tha nature of apecial needs, the’ extent to ,which«svfch need.
are being met and uquestionl on mpmvmg thc situ¢'t10n will be" discu“ed

in w.bsequent paragz'aphs. ; o, ST e W R S

"4, Spe cxa;_edm.tioh reachgu'_ ke fEEeT Yong LvE eiiem
‘ Teachinq special childxen and ybuth ic a specialiud fieid,
which includes the ‘use "of smcial uauhing-leamirg media such as bning
for the blind, total communicatibon (including 1ip reading, signihg,
fingar spellinq and speech) for thc deaf and’ the Blizs Symbol Communicsting
Systea (McNaughton et ‘al, 1975)1 for children with zpec‘.l;l speechicum-potor
dcficiency. Prior to 1962, special education teachers were, trained
overseas but the Hinistry of Education riow has. full~time one. yeax training
courses at the Specialist Teachers Training Thstd tute (SeTeToZ. ¥, Kuala
Lumpur for trainad teachers with at least s years' experience.teaching
:‘equlat chudm in the fonouing three aress (tnu., 1977)‘

:

b (1) education of thc vilullly h&ndicappud (beqim sim:e 1962) " :
" (2) education of the hearing handicapped | (bequn sirce 1963)
(3} education of llow leat:nu‘h (bequn slnce 1977). ‘ 4

e 4.1. "lho Paculty af Education, Univenity of Halaya also cmdwta
el;!ctin courdes on speclal and remedial education at the M.Ed. level,
hegun in the 1970's. Thc Ministry of Education has’ algo: introduced sbout
‘upom courses on teaching of slow leatners in its pre-service basic
three-year teacher trdnd.nq progrl.t tnd throoqh in-service vacat.ton : '

courses.

'

4.2. A point of ¢oncom 13 that tharé has been a high drop<out rate |

_ among ttainod special oaucaeim tedchers: Of thc 157 teachersof tha '

. visually nmp«, auy sa (36,9%) have‘ranmod in service: (m.m,

. 1980)°, For ths desf; out of 201 trained: ‘teachers, 164 (81:6%) afe -un :

{n active service. “(Md. uaqh:p 1963) .MW 1790 ‘teachiers have' benn s

 trdindd to teach s1éw léamers through the Sne-year S.T.L.T. ¢ourse’and

 through vacation and’ u..w W courses ("inutry of Bducation. 1983)5
 not all of apu udchbu m enqw i mdial work. -A runy larqe

.“‘,'n’ .
Iy . 5 A e ) -
: b O B AR
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number of special educaticn teachers have left teaching exceptional

children because they have been promoted to higher positions, have gone

for further studies, or have left to go back to teach regular children.

This is a serious waste of trained manpowar. In cordey to retain such

au-ieunpowec and to attract better qualified teachers into the field

of special education, an incentive, non-pensionable allowance (equivalent
to one or two years' annual increment) should be paid to serving special
education teachers for the following reasonsi-

(1) in recognition of their additional professional training equivalent
to 9=12 months of full-time study in special education,

(2) teaching exceptional children demands greater industry, resourcefuliné
creativity, good relationships with children, effective planning and
co~operation with school and staff. (Bourgesault, 1970)6.

(3} the number of promotion posts as heads of special schools is very
limited. '

(4) many developed and developing countries co :ecoqniu the special
position of such personnel by piyinq.m' 1menu§e alluwance or
esplacing them on a higher salary scele.

4.3. The 1790 remedial education teachers that have been traindd so
far are unable to meet the needs of primary school slow learnera ostmu‘
ot 10% (Chus, 1978)7 or 207,100 (Ministrys 1962)° or 116 slow learners to
one remedial teacher. With over 6,400 primary schools (Jebatan, 1982)%%,
this means there is only one remedial education teacher to serve three
and & half primary ‘schoolsl Thus, the number of such teachers is being
gradually increased by the Ministry of Education through its S.T.T.X. one’
year course and in-service courses. Teacher trainees in all Ministry's
basic teacher training prograrmes have ncgntly been exposed to some asp®
of remedial education. |

More teachers for the hearing impaired are also needed.

4.4. There are three other types of exceptional children where :
training of special education teachers is neecded locally - the teaching
of mentally retarded children, cerebral palsied children and the mentally
gifted, arranged in order of priority. Although just over a thousand
mentally retarded are in special goverrment and private schools or ooﬂf-""
(Chua, 1903)9, only three teachers have had at least a year's professl
training in teaching the mentally handicapped. However, some of the
other teachers have attended short weekend training courses. The
teacher preparation cu:d.éuh. on teaching slow learners at S.T.T.1. ¢&°
be modified to include aspects of teaching mentally retarded and eord"’
palsied children, thus meeting the crucial need for professionally u-”"
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teaching staff. In many countries, including the rhilippines, faciiities
are avallable for full=time training of teschers for the mentally gifted
or talented. 1n the case of Malaysia, short in-service courses should
be provided to arm teachers with the know-how to challenge bright and

creative children.

4.5. In terms of administrative programmes for special Cihdldren,
there are four types which have not been explcited fully in Malaysia.
There should be specisl classes for nentllly retarded children in regular
schools and more resicential faciuties for children from rural areas
" since there is a waitina list of 630 children (Thua, 1963)3%,  An itinerant
programme should serye two Or more schools where hearing-impaired have
been integrated into the regular stream. Special express classes for
the mentally gifted in regular echools should be reintroduced and
enrichnent prograrmes for such chiidren in special end/or regular ¢lasses
should be established in order not to waste invaluable talent. Chronical ly-
111 children who have to stay in hospitals for lcﬂq perlodx for treatment
should be educated in specia.l classes 82t up in the hospitals, :

5. Early Diagnosis and Education

5.1. Blind, deaf, mentally retarded md other special children are
admitted into special schools or classes only at the aqe of & years in
line with non-disabled children., This late age admission for exceptional
children is mos* unsatisfactory for the following reasonsi- g

(1) 1learning problems of excepticnal children becoms mors difficult to
renzdiate: becauss of vhat has been terwed 'cwuuuva deficiency?

(Awang Had, 1979) ‘

(2) on the etfects of early intervention in aoc!.al-cu)tunl aspects ‘of
mental retardation, studies by Kirk (1970) ? nave suggested that
tintervention at age 2 is more effective than at age 4, and that
intervention at age 4 is more effective than at age " 2

(3) studies on specific cntoqoti.ea of exceptional children have .1”
indicated the value of eacly diagnosis and cducation heforg the
age of 6 years. Magary md Preehill (19?1) nmmn t.mt the
‘period between age 3 and 7 4s critical for the mentally gifted;
for the blind child, the early month of the, child's life and the
years of the preschoocl ponod are of Pwurv importancc as they

are ‘critical' and determine the course of his later development

(Norrls ot a1, 1957)M; for the hearing-impsired, watson (1961)'°
has quoted various studies to show 'clearly that children who are
supplied with hearing ajds st en early age learn to make very
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considerable use.of their hearing capacity’. lfu.ndes'g and Keliher (1967)1‘
bave specifically cited important implications for early screening and’
prevention of physical, emotional and behavioural difficuities; for
example, lazy ays blindnsss can be helped if it is detected before eyss
are fully developed at ags 6 years (U.S.A. n.d.)'’; De Hixsch et al. (1
have desonstrated "that valid prediction of reading, spelling and
writing achievement can bs made by evaluating children's perceptusl votef
- and 1mqum bahaviour at early mts, and thay many ‘intelligent but
Qducnt:lomny disabled childran ... wWould not have required help had
their difficultiss bsen recognized at early ages’.® Glueck (1966)'
claims that ona m even predict dcunquancy at the age of 5 years.

5.2 The hpottlnc‘ of mly mmmaum and odu:cu.on of
mptimalchudmhuhmmomuodbythnmuryof Education
through the Cabinet Coumittee Report Resolution No.171 which recommends
that deaf children be allowad to begin schooling before the ege of 6
(Maleysis, 1979)%°, Howgver, this has not been implemented slthough
formal education for ths dnf' in Malaysia began more ﬂxan 29 years ago

in Penang (Chua, 1977),21.

5.3, Periodic publicity campaigns should be conducted to remind
parents and teachers of early dingnosin of exceptionzlities or leamw
problems so that remediation oxr intorvcntion can bogin early to mducc
or even elimirate the specific disabilities.

6. Avoidance of Negative Labelling or Mislabelling -~ .= - '

6.1, Special educational facilities in the cowitry ave still
associated with nogntiw labelling. The bn.nd. the deaf, the mtall!
‘retarded and other such children are still referred to as *handicapped’
by both government and pr:l.vat' arganisations. Scme senior gavcmnmt
officers still refer to the hearing-impaired as 'deaf and dusb® in spi?
ofuufmtmtmuatmnmqwtummmiumuuﬂ'
gestures (slgn language) and finger spelling (manual nphnbot). Ned th®
are parents or’ general education tsachers more cnnghumd by the use
of such terms as ‘dyslexic’ ar ‘autistic’ or 'Down's s Syndrome's A 1
has often been wrongly used es a cause of a learning problem. It 15 9
mwumwummmmammam#‘ﬂ
difficulties experienced by theie children, including spectfic. ‘steps 1

ameliorating such conditions.
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6.2, Mn sppeal is made to all personnel such as parenta, special
education and. general educatioa uachers, social mrke:s and doctora
daaling with special or exceptional children to evoid mislabeling or
using nagative umg md ept for positive or neutral terms. We spask
of the partially sighted end not the partially blind, the partially
mumg and m,f the partially deaf, the special class and not the class
for elow learners. 5.9 | ! yEE

- 7. Modified Curriculum

7sls- It 43 frus the curriculum for apecisl children has been
modified. The blind child lesmmas to resd and write braille, uses worw
auditory and tactual learning ntax'iul and engages in an additional
"subject' ‘= orientation end mobility. The deaf child learns, in addition
to the regular curriculuam, lip-reading, spesch, signing and finger
Zpelling end has special ssesions for aw’mry'uwung The special
schools/centres for mentally mmd‘d concentrate on a more sultisensory
epproach and require more p:ogmd msmtiml uterials and behaviour
modification principles. &M.J.o such more hat been done for the ‘blind, -
including special provisions in public exani.natiom. relativaly little
has baen done to review the curziculum mcludinq special examinaticns
for the deaf. (Wd, Hashim, 1983)°°  FPor the mentally retarded and
lput.u:, there is no clear currlcull- quidelim- each special school/
Centre has to devise its owm currmnm based at times on trial and errvor.
Hovever, a M.Ed. student, Sandayac sebutun, at the Paculty of Educsticn,
University of Malays is researching on a suitable curriculum for use in
8chools for ! t.h. lantany handicapped in Hahy-ia. There has bsen a
tandency for the curriculua to be too ecademic-oriented espechuy at

the secondary and tertiary levels. (am. 1983)23

' Tele Spu:hl committess Mld ke ut up wnder the chairmanship of
ths relevant Ministry to review existing curricular especially for tha
Sducation of the following catsgories of exceptional children:- '
(1)  the visually handicappad.

(2) ' ‘the hearing handicapped.

(3) the mentally retarded.

(4)  ¢he cerebrel palsied, Muano the spastic.

(S) ‘children witn epecial educational needs (or *slow learners®),

(6) children who are intellectuslly muoc or -mmx, gifted or
talented. (cuu, nm“ W el
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8. Individualized Education Programme {Ie2)
& Swaller Class Size . :

8.1. Basic to specidl education 1s tha need to recognize indivigual
differences. This does not mean that there must always be a one teachar
to one special child situation although in the caze of a multiply-
handicapped child such as 2 spastic child wno has severe mental retardatl
poor gross motor functioning, severe visuel and auditory input, a one=
to-one relatlonship is indeed necessary. Our current class size of 40-50
children (some of whom have special learning problems) is too large for
teachers to handle effectively. While some ressarch .studies have indicau‘
that class size does not adversely affect the learning of factusl material
it is professionally unsound to emphasize this type of learning. Keliher
(1967)25 has cited rescarch evidence to indicate ttjpg ‘small classes
produced more educat.lonqi creativity ... children more iikely to receive
individual attention and there was more variety in instructional methods
ves teachers mora likely to cbsecve children, keep records qflcﬁudreni
behaviour. and conduct good porent conferences eee's The docteoral. _
dissertation by Richmond (219‘5!»)26 has indicated that small classes of 25
have led to increased face~to-face reletionships between pupils and teac
opportunities for piupils +o choose learning materials, knowiedge of te
concerning their pupils' individual abilities, knowledae by teachers of
the potentiality of their pupils, teacher attention to provide Liforsal
piipil guidance, teacher &wareness in observing covert pupil behaviour .
suggesting emotional instebility, work with the brignt and backuazd cnidd
and attention to grouping and grester flexibllity of group viork. The
Ministry of Education should be congratulated for recognising the
importence of small classes and has approved class enrolment of 10=12
pupils in special classes for the bling, the deaf, the mentelly retarded
and the cerebral palsied, However, & word of caution is in order heree
It is & sheer waste of effort and money if a teacher in & class of 25 of
30 uzgoing precisely what he has been doing with 50 puplls. (Chua,
18717,

8.2. Currently special education teachers in Malaysis use thelr oW

initiative and discretion in preparing lesson plans for their special
children. A case can be made for adopting the IEP concept from the VUSA
An IEP is one in which the following statements have to Le made by the
special education teacher for each particular student:-

(1) the student's present levels of educational performance;
(2) annual goals, including short-tarm instructional objectives;
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(3) specific special education and related services to be provided to
the student and (in the case of an integrated programme student)
the extent to which he will be able to participate in a regular

educational programmej
(4) proiected detes for initiation and duration of services}‘

(5) appropriate objective criteria and evaluation procedures. and
schedules for determinafion, on at least an annual baéis, whether

the short-term instructional objectives are being achieved.
(Hayes & Higgins, 1978)28

The advantages of an IEP include the followings~

(1) instructional objectives and‘strategies are specified;

(2) each student can progress =t his own pacej :

(3) his procress is continuously monitoreds;

(4) parénts and other members of the multidisciplinary team can easily
refer to the iEP and may even suggest changes to the programme.

8.3. It is, therefore, suggested thet the Ministry of Education
seriously consider the implementation of the IEP ¢oncept and the reduction
of class size. 1In fact, to partially offset the cost of implementing
smaller classes at the primary level, existing approved class sizes of
50 at the primary level and 35 at the Form 6 Arts level can be reversed

Since pre-university students are more m-ture and relatively more capable

of independent study.

9 Feelings of Success -

Whether exceptional children are studying in residential or
day special schools or in gecial classes in regular schools or fully
integrated in the regular class, we need to fulfill one of their
fundamental needs = the need for feelings'of succesé, of worthiness and
of value. Too often children with learning problems have returned home

to face the wrath of parents with report ‘books dotted with red morks or

even 'duck eggs'. We as general or special education teachers have the

Fesponsibility of utilizing appropriate evaluative procedures, sequentlally
_arranged and geared to the developmentalllevel of our pupils so that

Chi ldren with learning pfoblems dé not feel they are failures throughout
their school 1ife and more importantly that failure in school does not
Necessarily failure in working or adult life, as the skills requred

May be very different. Constant encouragement is necessary to guide the

child through small sequential steps 8O that progress, though slow, is

taking place and the exceptional child more so than the so-called normal

0010/



1029

w 10 -

child will appreciate the truth of the statement, ‘Nothing succeeds
like auccess'.

10, Self-Competition versus Peer Competition

The present school system for exceptional children in special
schools or in gpecial classes in regular schools or in mainstreamning
emphasizes peer competition through monthly or annual tests or examinatios
This is wade worse when ranking positions in a particular class or Form
level are highlighted, This 1s well and good for those in the top S or
10 percent hut think of the adverse psychological effects on children

who are always at the bottom of the ¢lass and the problem of the self-
fulfilling prophesy locms up again., I am happy to note that some schools
though too few, not only reward those who excel in their studies but aled
those who have made the most individual progress and others who show
talent in other non-academic ectivities such as sports and performing -
arts, We need to emphasize self-competition through criterion~referance
tests rather than peer competition through norm-reference tests.

1l A Multidisciplinary Approach

11.1, An interdisciplinary or multidisciplinary approach to educatiM
8 noessary
apecial chudm[:s the needs of each child are so varied. Among the

specialist staff required are the following:-

(1) the special education teacher for educational treatment;

(2) the genersl class teacher for individualized curriculum;

(3) the paediatrician/meurclogist for medical diagnosis and treatment;

(4) the educational psychologist for psychological testing and
behaviour modification;

(5) the child psycholagist for play therapy;

(6) the child psychiatrist for child psychoktherapy;

(7) the speech therspist for mpeech therapyj

(8) the cccupational therapist for perceptual training;

(3) the physiotherapist for psychomctor training;

. (10) the optometrist for visual training;

(11) the recreation therxepist for music, art/dance therxapyj

(12) the nutritionist for vitamin therapy;

(13) the nurse for health care;

(14) the social worker for home therapy.
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11.2. Malaysia is particularly short or educational psycholoﬁisu,
child psycholoyists, child psychiatriats and speech therapiuts. Malaysia
has its own training prograume for physiotherspists. There is an urgent
feed to train speech therapists for the hundreds of children suffering
from speech problems amongst the hearing handicapped and the large
humber of so-called slow learners or children with ganeral or specific

learning problems.

12, Speciel Apparatus asnd Equipment

12.1. Associated with special education is the increasing contribution
from technology in the form of new and sophisticated teaching-lesrning
®lectronic machines and electronic hearing aids and speeth trainers,

For the visually handlcapped, some recent technoioqlcai development
includes the Kurzweil Reading Machine, the cp*acon,"sp;ecn Compressors,
Talking Calculators, the Sm.thume, the Laser Cane, the Versa Braille,
and Talking Computerss. (Chua, 1983)°%. The Ministry of Education should
be congratulated for having acquired one of the most modern stereo coplers
Which can reproduce embossed maps and dlagrans direcuy from two dimensional
’N!print or plain writing copies. A number of new ‘electronic aids for

the hearing hanaicepped are In the market, including the Canon Communicator, the
Visible Speech Training System and AM-COM Télephoneﬂyp&titet. {Chua,
1978)30. Rion Co. of Japan has recently produced an electro-palatograph

in which certain sounds produced by the deaf child are translated into
Visual images to facilitate speech training and learning. The relative
‘Mdequa:y of special equipmant in integrated programes for the visually
h'ndh:apped in regular sscondary schools has been highlighted in a M.Ed.
thesis by Filmer Jr. (1982)°F. The need for maintenance and regular
Updating of electronic group-hearing equipment and individual hearing.

Uds in special classes for the hearing handicapped has besn identified

by Ma, Hashim (1983)°2 in a natichal seminar on education of the cesf.

12.2. There is need to make a systematic study of existing equipment
"4 aids for all catagories of exceptional children with the foliowing

Uns in mind:-
) update existing equipment;

b) to supplement existing equipment;
©) 5 have pericdic maintenance checks to ensure -axha- functioning

of such equipment.
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13, Parental Counselling : :
13:1¢ On the:whole, uxen is no larqe«-sc.ale orqqn_tssd cmmsellinq

of parents.of exceptionsl children in spite of the inpottance of early : 3

childhood integvention, -Probiems and suqqest.ed solutions with regard

to counselling of parents of visually-handicapped. md hearingmi.npamd

children have been jdentified by Chua (19793_3, 1982°%) in.a Penang

seminar and Johor Bahru seminar respectively. The main objectives of .

parental counselling are as follows:-

{1) to give moral and professional support to parents;

(2) . to essist parents in coping with fealings such as anger, rejection, ,.
overprotactiveness, qu.i.lt. ahame and/cr anxietys

(3) to guide.parents in developing in their preschool chj.ldren basic
skills of daily living and languags development; ; Y

(4) to help parents make dacisione on such ntt..r- as medical treau\mtu !
school placement and sources of help; At ‘

() to asaist parents in pmviqu Vocational guidance to the:l.r childpd"

13.2. Effotta ahould be made 9 counsel parents of exceptional o
children. In isolated rural areas, printed informative -at.erials should
be hade available. l‘lom ulov:lsim, nd'.lo and the newspaper should be
utiliud to enlighten gnd gnido plrents.

14. Enmlmnt 1n Schools t:es

14.1. Altw formal edvcation in Malaysia may be said to have =~
begun as early as 1926 by the Anglican Hissigg for blind and physicelly
handicapped children in Malacca (Chua, 1980) -, the muwmbers enrolled in
special m.umw centres seem to suggest that large numbers Jt
exceptional children(unidantified and unlocated. Just based on four
categories of exceptional children - the visually handicapped, the holt"‘
impaired, the mentally retarded and the physically handicapped - as
shown in Table 1, about 3.41 percent of the Malaysian population aqod
s-nyuno:uz Qmuyumummxupp« & gk SR

e N Fa “. & 955 'l'."’.-
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Table 1

l"dnible Prevalence Rates and Estimated .
N\nbers of Handicapped Persons Aged 5-19 Years
"\ 1n Halaysia, 1982. '

Estimated Total Population in 1982: 14,143.aoo‘ &)
Percentage of Total Population Aged 5«19 Years: 40.0‘ ’
Estimated Total Powlation Aged 5-19 Years: 5,657,200

Tyre of Handicap Prevalence P’ ' Estimates
Rate % Population

Visually Handicapped 0.04 2263

Hearing Impaired _ 0.45 ‘ 26023
 Mentally Retarded 146 | U g2%es

Physicelly Handicapped ' :

(including cerebral palsy & i LS Ay

orthopadeic cases) 27 DI s e 82029

(a) Malaysia, lu.nistry of Pinmce, acomnig ggort 1982{83.
Kuala Lumpur, National Printing Department, 1982, p.7.

-(b) . Chua Tee Tee, A Survey of Exceptional Incividuals in
Selected Countries of Southeast Asia, Jurnal Pendidikan
" {Jourmal of ationdl Research), University of Malaya,
Vol. 7, October 1877, p.50. £ ‘ :

14.2. As indicated 1n mn. 2, the tom mnber cf excepticnal
children and youth enrolled in specnl scheols and centres as at the
end of 1982 is only 3749, or just 1.9 pemnt of the estimated nurbers,
a figure which reminds us that we have barely acntchod the surface of
the problenm! i '

Tadle 2

Percentage of Estimated Numbers of Handicapped
Childron and Youth Gnrolled in Special Schools/
Classes in Peninsular Malaysia, 1982,

Number Estimated Percentage
of Handic Enrolled Population  Enrolled
Visually Handicapped 438 2263 19.4
Hearing Impaired 1836 26023 7.1
Mentally Retarded 1079 82595 1.3

Physically Handicapped | R
(including cerebral palsy &
orthopaedic cases) 396 82029 0.5

TOTAL 3749 192910 1.9



1033

o' id -

14.3. The mass media - .patticulatly television, radio, newspapers
and cinemas, should be used more frequently to publicize the existence
of spechi education and rehabilitation services for exceptional
individuals and to urge parents to send their children for diagnosis,
registration, trestment and educ‘cﬁon.. In the mean time, both governmernt
and private organisations are urged to expand physical facxlitles 50 as
to reduce the long-waiting list for admlssion of oxceptioml chndxen.
particularly the mentally retarded and the physically haﬁdicapped.

Conclusion

Much has been done for the education of exceptional children
and youth in Malaysia. There are fecilities for the education of vismiiy- i
handicapped, hearing<impaired, mentally-retarded and physically- P
handicapped and/or cerebral palsied children. There are even local one-
year training programmes for teachers of the visuany-hmdx.capped,
hearing-impaired and children td.th Jearning p:ablm. However, much

more needs to be done. Special school places need to be increasad
substantially, the special needs of children, with behaviour preplems or.
children who are mentally gifted need to be met, tie quality of existing
facilities has to be upgruhd ‘and more qmrnnent support to exhunq
private org-mut.im; has tc be forthcoming. 'm. equality of education
must be interpreted as the right of every child to an equal chance to
develop his potentialities to the full. Moreover, exceptional or special
children without formal achooling are lihely to becone economic, social
and cultural liabilities in odulthocd md prevented from becoming
texpayers and ocmiclny mdmt nlf-nspcctinq citizense

CTT/yke
(19/10/83)
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