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Abstract
In the business world, business is about creating value for stakeholders.  Stakeholders want business professionals who are responsible towards the business community and society.  The curriculum of Business Studies (BS) is responsible to mould high school leavers into entrepreneurs or continue to institutions of higher learning.  BS of Malaysia is a decade old but not moderated or revised.  There is a need to know whether the present curriculum is catering to future business needs.  This is a preliminary and ongoing study.  This study explores future business trends, business competencies needed of school leavers, and the content of BS curriculum of the future.  A qualitative approach is used, whereby stakeholders were interviewed and review of literature was carried out.  Generic skills and apprenticeship are advocated in the future BS curriculum. 
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Introduction

Fundamentally, business is about creating value for stakeholders (McGraw III, 2007) Society needs business professionals who would be able to produce and supply the requirements of the society.  To ensure business professionals are being produced, the subject of business has to be taught and exposed to students.  Business education provides tools to enable a student to make contribution to global business success, by preparing them for occupation as entrepreneurs, business professionals or academics.   Students studying to become future businessmen need to have business savvy skills, such as staying on top of current trends, spotting new ones over the horizon (Richarme, 2009) and be able to overcome the increasing complexities and changes in business (Cornuel, 2009).  

Literature review has shown that hardly any research has been done on school leavers of Business Studies from higher secondary schools in Malaysia.  With the unemployment rate being high among form five school leavers (Bernama, 2010), there is a necessity to produce a future generation competent in answering the business needs of the future.  It is crucial and timely for a discourse on business of the future and its relationship with the Malaysia’s higher secondary school Business Study curriculum. 
Background of the study

In the era of globalization, Malaysia has gone forth with international business, emulating business practices from the east and west.  Yet Malaysia’s emulation has not made her advance at a pace as fast as the developed countries.  Employers accused business educators of teaching irrelevant knowledge and skills to business student (Bernama, 2010; Wong, 2008).   This shows that there is a gap between the intended objectives of business education of institutes of higher learning, such as universities and the outcome employers wanted.  

In Malaysia, Business Studies, a subset of Business Education, has been introduced in higher secondary schools to form six students (aged 18-20) since year 2001.  According to The Malaysian Examination Syndicate (1998), this subject was introduced to students to bridge what was learnt in lower secondary schools with what was to be learned in institutions of higher learning.  It equips students with the minimum skills to be an average entrepreneur and is a stepping stone to further their study to undergraduate level in business faculties of institutions of higher learning (Malaysian Examination Syndicate, 1998).   

Questions were raised as to the fate of these school leavers that were not able to further their studies to higher institutions due to poor academic results, armed with only knowledge but hardly any skill in business entering the work force.  With the ever increasing demand for entrepreneurs, there is a need to study whether schools produce skilful small scale entrepreneurs.  
Statement of the Problem
In business, change is the only constant; nothing stays the same (Seow, 2010).  New technologies emerge all the time changing a person’s wants and needs.  To be ahead of business, practitioners, academics and government need to be aware of these changes and address the challenges and opportunities if one does not want to be left behind (Seow, 2010).

The New Economic Model (NEM) characterizes Malaysia in 2020 as market-led, entrepreneurial and innovative (Lin See-Yan, 2010).  Yet as shown by the Statistics Department 2007 findings, 77% of the working population or 60% of the entire nation entered the workforce with a Sijil Pelajaran Malaysia (SPM) certificate (similar to ‘O’ level) or equivalent or with an undergraduate degree, is not in line with Malaysia’s aspiration.  These school leavers and graduates need to be re-skilled and armed with the right knowledge to meet employers’ needs, reported Bernama (2010).  As such, the business community needs to upscale all aspects of operations and management, including the development of a value-added workforce.   The need for more competent entrepreneurs in NEM could then be achieved.  
At present, the curriculum of Business Studies in higher secondary schools, developed and implemented more than ten years ago by curriculum developers based their work on their philosophy, societal needs, and experiences of ten years ago. This researcher could not find any evidence of projection and prediction of future needs being taken into account by the curriculum developers.  There is a possibility what is developed might not reflect what is needed in the next ten or twenty years.  A good curriculum must be responsive to change.  Whatever direction of change needed in the curriculum should be based on the emerging philosophy, social, cultural and educational trends of the future (Duetsch, 2004; Leach, 2009).  As such, this study will look into the relevancy of the present Business Studies curriculum and the needs of future business to see whether there is any gap.  The gap, if any, should, follow Duetsch (2004) and Leach (2009)’s suggestions. 
Objectives of the Study
The viability of the subject Business Studies (BS) in schools lies in the ability to produce business students who are well prepared and able to meet the future.  This study would cover the relevancy of the subject BS.  According to Scruggs and Rader (1981, as cited in Crouse, 1984; Czinkota & Ronkainen, 2008), there is a need to use futurist thinking and planning in order to produce what we project or hope to get.  The future evolves from the present.  As such, what is being carried out would contribute to the future.  The content of BS would play an important role in determining the type of students or entrepreneurs produced.
Hence, the main objective of this study is to try to explore future business trends and the competencies expected of BS form six school leavers in the business environment.  This study will add to knowledge base regarding the future content needed in BS curriculum. Therefore, the overall purpose of this study is to collect information from stakeholders as to whether there is the necessity to amend the present Business Study curriculum.
Research Questions
Based on the objectives mentioned above, research questions for this study are:

1. What are the future forecasted business trends?

2. What are the business competencies needed of form six school leavers in the business environment? 

3. What is the future forecasted business content needed in the curriculum of BS?

There is a need to study the business competencies demanded in the future business environment as it will add new knowledge to the knowledge base of types of businesses and competencies of business graduates to come.  As there is a possibility for the need to improve the content of the curriculum of BS to suit the changing business environment, this study will also add to knowledge base the relevancy of the content of current BS curriculum.
With the changing trends in the business environment, there is a need for more and more competent entrepreneurs.  This study hopes to explore the type of competencies needed to be successful entrepreneurs of the future.  This study will add to application base regarding the type of competencies needed to be a competent entrepreneur.  This study will add to the field of business literature as there is a lack of study done on Business Studies of higher secondary schools in Malaysia.
Significance of the Study

 The government of Malaysia wants to develop human capital and to build up present generations that would be able to cope with future challenges.  There is a necessity to find out whether the current Business Studies (BS) curriculum is relevant to future business needs.
The present study builds on previous work (Hodges & Burchell, 2003; Wong & Fong, 2008) undertaken of stakeholders’ views of business graduate competencies.  This study will add to previous work by asking employers to consider the school leavers’ competencies and the importance they place on prior work experience, for example, experience gained through cooperative education programs for school leavers.  There is a need to study the business competencies demanded in future business environment as it will add new knowledge to the knowledge base of types of businesses and competencies of business graduates to come.  As there is a possible need for improvement in the content of BS curriculum to suit the changing business environment, this study will also add to knowledge base the relevancy of the content of current Business Studies curriculum. 

With the changing trends in the business environment, there is a need for more and more competent entrepreneurs.  This study hopes to explore the type of competencies needed to be successful entrepreneurs of the future.  This study will add to application base regarding the type of competencies needed to be a competent entrepreneur.  This study will also add to the field of business literature as there is a lack of study done on BS of higher secondary schools in Malaysia.
Scope of the Study

This is a study of the stakeholders’ views of future business trends.  It will explore the types of business competencies required of BS students for the future.  The relevancy of the content of the curriculum would be obtained from the feedback of stakeholders.  This study would have greater pool of stakeholders’ involvement in the discourse of BS curriculum.  Lastly, this researcher would try to coordinate suggestions by stakeholders with regards to the revision of BS content.
Limitation of the Study

This study is limited to the issues as stated below:

1. The experts chosen in their respective fields are limited to the knowledge of their own field only.

2. This study is limited to the schools in Malaysia which offers Business Studies. 

3. This study is limited to business firms and organizations in Malaysia.

4. The findings may not be transferable outside the sample and may not apply to other groups.

5. Findings are limited to this study. 

Literature Review

The curricula of all subjects studied in schools, including BS, are based on the philosophy of education of Malaysia and the National Curriculum of Malaysia, which emphasizes an all-round educational.  Accordingly, the goals and objectives of every subject would reflect the same aspiration of this philosophy. 

A study of how curriculum is built is necessary to ensure it reflects the needs of the country.  Eisner’s Connoisseurship Model / Artistic Approach (Marsh & Willis, 2007) portrayed social reality as negotiated, subjective, constructed, and multiple.  Eisner believes that there is a need to consider collaboration from experts (individual, society and subject matter) in curriculum planning.  The curriculum of BS in Malaysia was built by a committee consisting of personnel from the higher institutions, Institute of Management of Malaysia, Curriculum Development Centre, Technical and Vocational Departments and teachers from the public schools. The syllabus (Malaysian Examination Syndicate, 1998) shows the curriculum was built in a systematic manner ten years ago by the relevant stakeholders.  
This study takes into account a few theories in the planning of this research.  Theories on business education, constructivism, change, future business trends and competencies were looked into.
Theories of Business Education

Business Studies is a subset of Business Education.  Therefore, theories of business education would be relevant for business studies.  DeMoranville et al. (2000, as cited in Athavale,  Davis, & Myring, 2008) stated that business organizations have begun to focus on the development of cross-functional teams (teams with skills of cross-disciplinary).  Lack of cross-functional integration and integrated learning perspectives not embedded in the business curriculum are main reasons cited for the inadequacy of business graduates (Ravi Seethamraju, Leonard et al., 2006).  Furthermore, business schools today are usually organized silo-structured (Davies & Berdrow, 2008), that is, according to functional departments such as marketing, finance, accounting, and operations management, with little interaction among them.  Even the curriculum of BS is of similar pattern.  An integrated curriculum is necessary as the business community demands employees with multidisciplinary skills (Davies & Berdrow, 2008).  There is a possibility the present BS curriculum could not meet today’s needs.
Theory of Constructivism

Davies and Berdrow’s (2008) suggestion of business education being experienced based, relates to Vygotsky’s constructivism theory.  The theory of constructivism emphasizes the fundamental role of social interaction in the development of cognition.  It uses the idea of MKO and ZPD.  The “More Knowledgeable Other” (MKO) refers to someone who has a better understanding or a higher ability level than the learner, with respect to a particular task, process, or concept, to guide the learner.  The theory of ZPD is relevant to instructional concepts such as "scaffolding" and "apprenticeship", in which a teacher or more advanced peer helps to structure or arrange a task so that a novice can work on it successfully.  

The relevancy of BS in higher secondary schools to future generations comes into question.  The history of how the Business Studies curriculum was drawn up showed that the curriculum did not take into account the future business world.  A good curriculum should be able to change with times and be relevant.  

Theories of Change

To ensure success in change, Fullan and Steigelbauer (1991, as cited by Ellsworth, 2000), states that there are four characteristics of change; need, clarity, complexity and quality/practicality.  There must be a need for change, the changes must be stated clearly, it must not be too complex and must be practical. In the Malaysian context, stakeholders must be consulted to ensure these four characteristics are in place.
Future business trends

According to Gordon (2008), future research is useful for us to understand what could be, what might be, and what ought to be.  It is also to discover threats and opportunities, develop creative strategies, evaluate proposed actions, and create and share normative visions.  BS could use future research to make inform decisions.
Simos’s (2009) study of the international business outlook shows countries with emerging economies in Asia, such as China, Hong Kong, India, Indonesia, Malaysia, among others, will be leading the global cycle of output twice that of industrial countries.  This ‘Emerging Asia’ region is expected to contribute 65% in 2010 and 49% in 2011.  Malaysia, being part of this region, must be prepared to face such challenges.  Talwar and Hancock’s (2010) study shows that education would be a critical priority for developing nations and there would be rising concerns over educational performance in some countries.  Malaysia’s business education has to prepare students to be ready to face these new challenges.  
Competencies of business people

Developing countries, especially in Africa and South East Asia, are experiencing growth in the working age population. These countries are also the sections of the population most impacted by the loss of jobs.  Hodges and Burchell’s (2003) findings showed employers prefer employees with good soft skills.  According to McGrath and Murphy (2005), broader skills of analysis, problem solving, critical thinking and communication as well as competence in the common vocational skills of modern office workplace are important too. 
Zafiropoulos and Vrana (2008;  Harmer, 2009; Paiseya & Paisey 2009; Podolny, 2009) proposed that learning and teaching would be enhanced if students experienced the real-life complexities of actual organizations either before, or in the early part, of their degree programs.  It is found to be a useful complement to more traditionally structured degrees (Paiseya & Paisey 2009).  Podolny (2009) suggests a multipronged approach to tackling the problem: curriculum changes that emphasize the integration of several disciplines, link analytics with ethics, team teaching with support of professors from different fields to give students a holistic approach to business issues and apprenticeship.
Theoretical Framework
With reference to Eisner’s Connoisseurship Model / Artistic Approach (Marsh & Willis, 2007), theory of constructivism, theory of change, and future business trends, the researcher proposes modification to Brown’s curriculum model (see Fig.1).
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Fig. 1  Suggestion of modification to Brown’s curriculum model.
In this modified model, the researcher suggests stakeholders’ views on future business and competencies be taken into account during the planning of the BS curriculum so that the end product of the curriculum is competent entrepreneurs.  During the implementation stage, scaffolding should be provided by business professionals and organizations under the apprenticeship program.  
From the review of literature, a conceptual framework emerges (see Fig. 2).  Values, knowledge and competencies are among the themes mentioned as necessary of the business school leavers.  The final outcome would be entrepreneurs with competencies, knowledge and integrity.  
Conceptual Framework
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Fig. 2  Values, knowledge and competencies necessary in BS curriculum

Methodology

The methodology chosen is qualitative, and the tools used are interview and literature review to gather stakeholders’ perception and forecast of future business trends and competencies needed of form six school leavers.  The interview questions are semi-structured and can be used in preliminary or exploratory stage (Burns, 2002; Ravi Seethamraju et al, 2006; Yin, 1994) to elicit hypotheses, develop questions and concepts.  An interview protocol was designed by the researcher based on the literature reviews done.  It was pilot tested and amended to suit the needs of this study.

The stakeholders (population) are Business Study teachers, Accounts and Commerce teachers, business professionals, business lecturers, policy makers and curriculum developers. The sample consists of 18 participants as this is a preliminary study and is still ongoing.  Convenient snowball sampling method is used following set criteria.  The criteria for choosing the interviewees are of business professionals who have been in the business line for a minimum of 10 years; lecturers  and teachers in business education with a minimum of 10 years experience in Business Studies / Commerce / Accounts; Policy makers; Curriculum developers in the Curriculum Development Centre of Malaysia; and The Malaysian Examination Syndicate. 

The interview was recorded and transcribed.  It is then coded and searched for themes / constructs.  The themes were further sub-divided into sub-themes. The result was compared with the literature review carried out and analysed. 
Data Analysis and Results
Three major themes were identified.  There are future business trends, competencies and Business Studies content. The sub-themes on future business trends are about Small and Medium Size Enterprises (SMEs) being phased out, merged, or reduced to supporting MNCs.  Types of future business are online shopping, services, management consultations, marketing, engineering, go green, information technology, medicine, education, law and arbitration, tourism, technical designers, production, agriculture, and investment. Bio, nano and nuclear technology are still low in priority and most participants do not foresee these events happening in the next ten years. 

The stakeholders, especially the business professionals suggest the following competencies for entrepreneurs.  An entrepreneur should be psychologically inclined, have analytical skill, corporate responsibilities, knows the law, should have exposure to work life, be accountable & have leadership skill, need to be focus, and lastly be compassionate.  

As for the third theme, participants’ perceived the present business force has low ethical values, lack knowledge of law, and low critical thinking skill.  The content of the present BS curriculum was analysed and participants suggested leadership, general oral & written skill, analytical and innovative skills, and apprenticeship should be added into the BS curriculum.
Discussion and Conclusion

This study is a preliminary study and is still ongoing to cover more stakeholders. From this preliminary study, it can be seen that the trend of future business is towards globalization and convergence.  The outcome of the interviews follows very much what was found in the literature review. Additional knowledge and competencies (such as generic skills & apprenticeship) are  needed.  This study shows differences between what is being taught and what is needed in the future.  The present Business Studies curriculum need to be modified to produce competent, knowledgeable entrepreneurs with high integrity.                                                
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