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Abstract
Integrating ICT in language teaching refers to adding in an appropriate use of a wide range of recent technologies for communication and enriching learners’ experience (Sharma & Barrett, 2007). As teachers’ experience and views greatly influence the lessons they are conducting, this study aims to find out teachers’ perspectives on integrating ICT in an ESL class. A comparison is also made to the students’ experience and views to find out if there are any mismatches between teachers and students. Questionnaires were administered to 14 English teachers from different schools and 51 students from Kuala Lumpur. The findings show that teachers and students in this study are sufficiently familiar with the ICT items though less so with the fairly new ones. The female teachers of older age group are found to be the least familiar and competent in using ICT. Generally, both teachers and students have positive views on the integration of ICT in an ESL class though some teachers are worried of the negative effects caused by ICT. In conclusion, the sufficient experience and positive views of teachers and students can help to create effective lessons integrating ICT though more support is still needed at the current stage.
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Abstrak
Pengintegrasian ICT dalam proses pengajaran bahasa merujuk kepada penggunaan teknologi terkini yang bersesuaian untuk komunikasi dan memperkayakan pengalaman pelajar (Sharma & Barrett, 2007). Pengalaman dan perspektif guru banyak mempengaruhi proses pengajaran dan pembelajaran. Oleh itu, kajian ini bermatlamat untuk menyelidik pengalaman dan perspektif guru dalam pengintegrasian ICT di kelas Bahasa Inggeris. Perbandingan juga dibuat antara pengalaman dan perspektif guru dengan pelajar. Untuk kajian ini, soal selidik telah diberikan kepada 14 guru Bahasa Inggeris dari sekolah berlainan yang berbeza umur dan jantina serta 51 pelajar dari Kuala Lumpur. Kajian ini mendapati bahawa guru dan pelajar dalam kajian ini mempunyai cukup pengalaman dalam penggunaan komponen ICT walaupun kurang dengan komponen-komponen yang masih baru. Kajian ini juga mendapati bahawa guru perempuan yang melebihi umur 35 tahun adalah paling kurang kompeten dalam penggunaan ICT. Guru-guru ini mengharapkan lebih banyak masa, latihan dan sokongan diberikan untuk pengintegrasian ICT yang efektif di kelas. Secara amnya, kebanyakan guru dan pelajar mempunyai pendapat yang positif tentang pengintegrasian ICT di kelas walaupun ada guru yang bimbang tentang penyalahguanaan struktur ayat dan ejaan. Kesimpulannya, pengalaman yang mencukupi dan perspektif positif dari guru dan pelajar boleh menghasilkan kelas berintegrasikan ICT yang efektif walaupun sokongan untuk guru masih diperlukan pada masa ini. 
Kata-kata kunci: Pengajaran Bahasa Inggeris; perspektif guru dan pelajar, pengintegrasian ICT 

Introduction

With the realisation of Vision 2020 just eleven years ahead, there is a great urgency to develop Malaysia citizens that are globally competitive. Malaysians are expected to be competent not only in the international language – English language but also in information and communications technology (ICT). To achieve this aim, Malaysia has not only established smart schools but also includes ICT as one of the seven educational emphases in the national curriculum and having projects such as Computer Literacy and Computers in Education (Ngah & Masood, 2006). 

ICT skill is encouraged to be integrated in lessons. As advocated by the National Philosophy of Education (MOE, 2003), this integration is important not only in preparing students for real life but also in increasing their motivation and interest. In English language subject, the use of ICT is well supported by the Ministry of Education’s effort in providing educational CD as well as in creating educational websites such as SchooNet and Think.com.
Literature Review

Integrating ICT in language teaching refers to adding in an appropriate use of a wide range of recent technologies such as the Internet, CD-ROMS and the use of computers for communication and enriching learners’ experience (Sharma & Barrett, 2007). 
There are many advantages of integrating ICT in English language teaching. Firstly, ICT can cater to different learning styles of students. For instance, in utilizing PowerPoint, the presentation can be accompanied by pictures, sounds and maybe even video segments to capture the audio and visual type of learners. In addition, with the inclusion of musical component, it can also appeal to students who are musically inclined. Some kinaesthetically inclined students can also benefit from the programmes that enable them to experiment with the topic hands-on. Thus, when different intelligences or learning preferences of the learners are given focus to, language teaching and learning can become more motivating and effective (Gardner & MacIntyre, 1993). 

With the escalating popularity of the Internet, further research or discussion on a topic can be done easily online. Some studies have found that this computer-mediated communication allows more reticent learners to be more expressive and enables others to benefit from their input (Tiene & Ingram, 2001). The learners who are usually quiet in the class could be more expressive in the Internet chat as they do not feel the pressure of speaking in front of their teachers or peers. They could have more time to craft their messages carefully and feel more confident. As a result, their affective filter is lower and they could be more ready to use the available input in the environment and take part in the discussion more actively. As Krashen (1982) has discussed in his theory of language learning, lower affective filter can enhance one’s language learning. In addition, the more active discussion can also provide opportunity for learners to improve their comprehensibility of the input as they negotiate on meaning (Long, 1985). In other words, ICT can facilitate discussion and encourage language learning.

Besides providing a good platform for discussion, ICT also provides a vast array of information which is usually written in English language (Tiene & Ingram, 2001). Thus it can compensate for the inadequacy of information in schools (Sharma & Barrett, 2007). Extensive reading can also be further encouraged with the use of ICT as it is available even outside of the language classroom (Francis, 2006). The comprehensible input is necessary and crucial in language learning (Krashen, 1982). 

Since there are many advantages in using ICT, it is not surprising that the use of ICT is greatly supported by the Ministry of Education and many educationists. However, it is also spurned by some educators (Ngah & Masood, 2006). One of the worries that deter the enthusiasm of them utilising ICT is that there are too many questionable websites which are inaccurate, biased, inflammatory or offensive (Tiene & Ingram, 2000). The input available might also be written in English language that is ungrammatical with a lot of short forms and bad spelling. Besides, the unstructured information environment could also cause the undisciplined learners to become overwhelmed, confused or directionless (Tiene & Ingram, 2001). 

Teachers who are not familiar with the ICT tools might also affect the effectiveness of a lesson especially when they spend much time trying to understand or fix the technical aspects (Harrell, 2000). The teachers could be “overwhelmed with both the possibilities and the potential barriers” (Herrell, 2000, p.134). As a result, they feel less confident or do not find it worthwhile to integrate ICT in a lesson. In addition, the preparation of a good English language lesson with the integration of ICT demands an investment of time and energy beyond a normal lesson planning. As a result, quite a large number of language teachers express their inability or unwillingness to use ICT in their classrooms (Brinton, 2001). 

Based on the experience as a student in a smart school during year 2001 – 2002, integration of ICT rarely took place and effective integration seemed to take place more often during the period when there were visitors observing the lessons. In other cases, teacher talk was most prevalent. In a recent observation of another smart school in April 2008, the similar case occurred. Besides, in a class which claimed to be integrating ICT in an English lesson has shown to be more of a literature CD-driven class where the teacher did minimal talk and the lesson was basically ran by the CD.


As teachers’ experience and views greatly influence the lessons they are conducting, this study aims to find out teachers’ views on integrating ICT in an English language class. A comparison would also be made to the students’ experience and views. 

Research Questions
Specifically this study seeks to answer the following questions:
1. What are the teachers’ perspectives of integrating ICT? Are they positive with the adoption of ICT in class? Are there differences for teachers of different age groups and gender?
2. What are the students’ perspectives of integrating ICT? Are they positive with the adoption of ICT in class? (focused group: students from urban area with sufficient command of English language)
3. Are they any significant differences in the perspectives of teachers and students that would affect the integration of ICT in an ELT class? 
Methodology

To collect data for this study, two survey questionnaires as attached in Appendix 1 and 2 were developed. The questionnaires were administered personally to the sample. The sample consists of two groups:

1. 14 English teachers from different fully residential schools : 
        
 i.  3 males (above 35 years old) 
       
 ii. 3 males (below 35 years old)
      
iii. 4 females (above 35 years old) 
       
iv. 4 females (below 35 years old)

2. 51 students from a fully-residential school in an urban area
i. 25 students who score excellent ‘A’ in their last English language exam

ii. 26 students who score average ‘B’ in their last English language exam

The two different groups were given different set of questionnaires but with similar questions to identify their perspectives on the same. 

Data Analysis

1) Familiarity and Use of ICT

A list of ICT components was given to the respondents and they were asked to indicate their frequency of using ICT and their familiarity of the given ICT items. The list of ICT items were broken down into two main parts which are the Internet and Computer/Educational Software. A comparison of teachers’ and students’ use and familiarity of these items can be observed from the following tables and charts. 
A) Comparison of teachers’ and students’ familiarity with Internet
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Figure 1: Teachers' Familiarity with Internet
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Figure 2: Students' Familiarity with Internet
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Figure 3: Comparison of Teachers' and Students' Familiarity with Internet

B) Comparison of teachers’ and students’ familiarity with computer/educational applications
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Figure 1: Teachers' Familiarity with Computer/Educational Applications
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Figure 2: Students' Familiarity with Computer/Educational Applications
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Figure 3: Comparison of Teachers’ & Students' Familiarity with Computer/Educational Applications

	Frequency 
	Teachers 
	Students 

	Once a day 
	  7.14% 
	39.22% 

	Once a week 
	50.00% 
	39.22% 

	Once a month 
	28.57% 
	21.57% 

	Once a year 
	14.29% 
	0 


Table 1: Comparison of Teachers’ and Students’ Frequency in using ICT

Based on the charts presented in page 6 and 7, the most familiar ICT components to teachers are Microsoft Office, email and blog. In comparison, students are found to be most familiar in Microsoft Office, email, social networking sites and online chat. It is interesting to note that online chat which is found familiar to students is one of the least familiar items to teachers.  Perhaps teachers prefer face-to-face communication or they simply do not have the luxury of time to chat. E-forum, Twitter, ThinkQuest and SchoolNet Project are found to be less familiar to both teachers and students as these ICT elements are still quite new. 

Figure 1 and 4 show that female teachers of younger age group (below 35) are consistently familiar with almost all the ICT elements. However, female teachers of older age group (above 35) are less familiar with the elements of ICT when compared to the other groups (except for Microsoft Office and instructional games). Thus age could be a factor that influences the familiarity and use of ICT amongst teachers. The teachers of older age group may have higher resistance to the use of ICT due to their unfamiliarity with ICT. 

Apart from that, students are found to be more familiar with the Internet when compared to the teachers. Table 1 also shows that students from urban area who have sufficient language command as in the sample of this study use ICT more often than the teachers. In addition, students with better English language command are also found to have slightly higher familiarity with the Internet than the students with average level of English language proficiency. 

2) Most used and most beneficial ICT tool(s) in the perception of ELT teachers
Out of the 14 teachers, 4 nominated educational CD as the most beneficial tool in an ESL (English as Second Language) class. The main reason is because the language content is controlled and specific to the level of students. They also receive good response when they use CD as students pay better attention especially to the video shown. Another 3 respondents choose Microsoft PowerPoint as it is visually appealing to the students. Blogs are also chosen by another 3 respondents as they think it is a good platform for students and teachers to exchange their views, to interact and to learn at the same time. 
The most used ICT tools are found very much related to the tools that the teachers find beneficial. Among the most used ICT tools by teachers are educational CDs (stated by 5 respondents), Microsoft Office (stated by 4 respondents), educational websites (stated by 2 respondents) and blog (stated by 1 respondent).

3) Teachers’ and Students’ Views on ICT
Teachers’ view on ICT

	No
	Items
	Responses

	
	
	Strongly agree 
	Agree 
	Unsure 
	Disagree 
	Strongly disagree 

	1 
	Attended sufficient ICT courses
	14.29% 
	42.86% 
	14.29% 
	21.43% 
	7.14% 

	2 
	Using ICT in teaching is pointless 
	0 
	0 
	7.14% 
	71.43% 
	21.43% 

	3 
	Insufficient skills to integrate ICT in class
	14.29% 
	35.71% 
	21.43% 
	28.57% 
	0 

	4 
	Use of ICT facilitates discussion 
	28.57% 
	64.29% 
	7.14% 
	0 
	0 

	5 
	Have laptop to carry out the activities 
	35.71% 
	64.29% 
	0 
	0 
	0 

	6 
	Not enough time to utilise ICT efficiently 
	64.29% 
	35.71% 
	0 
	0 
	0 

	7 
	Internet lingo causes students’ ungrammatical sentence structure 
	21.43% 
	21.43% 
	42.86% 
	14.29% 
	0 

	8 
	Educational CD helps teaching literature 
	7.14% 
	85.71% 
	7.14% 
	0 
	0 

	9 
	Internet lingo – bad influence in spelling 
	14.29% 
	50.00% 
	21.43% 
	14.29% 
	0 

	10 
	Not enough facilities in school 
	21.43% 
	21.43% 
	14.29% 
	42.86% 
	0 

	11 
	Remember students’ names better when interact using ICT 
	0 
	42.86% 
	31.43% 
	35.71% 
	0 

	12 
	Encouraged to use ICT in ELT class 
	0 
	85.71% 
	7.14% 
	7.14% 
	0 


Students’ view on ICT

	No
	Items
	Responses

	
	
	Strongly agree 
	Agree 
	Unsure 
	Disagree 
	Strongly disagree 

	1 
	Have sufficient language proficiency
	23.53% 
	50.98% 
	23.53% 
	1.96% 
	0 

	2 
	Using ICT in learning is pointless 
	0 
	2% 
	12% 
	44% 
	40% 

	3 
	Insufficient skills in using ICT 
	0 
	14.58% 
	29.17% 
	47.92% 
	8.33% 

	4 
	Educational CD helps learning literature 
	54.90% 
	27.45% 
	15.69% 
	1.96% 
	0 

	5 
	Use of ICT is interesting 
	58.82% 
	37.25% 
	3.92% 
	0 
	0 

	6 
	Use a lot of short forms when writing online 
	35.29% 
	31.37% 
	15.69% 
	11.76% 
	5.88% 

	7 
	Internet lingo causes ungrammatical writing 
	9.80% 
	33.33% 
	27.45% 
	17.65% 
	11.76% 

	8 
	Prefer websites in mother tongue 
	7.84% 
	21.57% 
	25.49% 
	39.22% 
	5.88% 

	9 
	Internet lingo – bad influence in spelling 
	0 
	14% 
	38% 
	36% 
	12% 

	10 
	Social networking sites enable learners to use English 
	41.18% 
	45.10% 
	11.76% 
	1.96% 
	0 

	11 
	Enrolled in online tuition programmes 
	5.88% 
	15.69% 
	17.65% 
	41.18% 
	19.61% 

	12 
	Encouraged to use ICT in ELT class 
	42% 
	40% 
	12% 
	6% 
	0 

	13 
	Surfing social networking sites - waste of time 
	17.65% 
	5.88% 
	15.69% 
	33.33% 
	27.45% 

	14 
	Use English when chatting online 
	32% 
	36% 
	20% 
	8% 
	4% 


Teachers’ capability of integrating ICT in an ELT class
57.15% teachers from fully residential schools agree that they have attended sufficient ICT courses but only 50% think that they have adequate technical skills to integrate ICT in class. Comparatively, students are more confident of their technical skills in using ICT – only about 15% think they have insufficient skills in using ICT. Deeper analysis of the data also shows that the students who expressed their lack of confidence are mostly from the group with average language proficiency.
All the teachers in this study are found to have laptops and more than 80% of them are encouraged to use ICT but have not enough time to utilise it efficiently. Equal percentage (42.86%) of teachers agrees and disagrees that there are not enough facilities in school. Since the sample of teachers in this study is from fully-residential schools which are considered to be quite well-equipped, more inadequacy of facilities could be expected from other daily schools.

Positive views on use of ICT
The teachers and students have more positive views than negative views in regards to the integration of ICT in class. More than 90% teachers think that ICT can facilitate discussion and almost all the students (96%) think that the use of ICT in class is interesting. There is also a higher percentage of teachers who agree that they can remember students’ names better when they interact using ICT. In addition, more than 80% of the teachers and students believe that educational CD helps students to gain better understanding in literature. 
Looking into the students’ use of ICT, it is encouraging to find that almost 70% of the students use English when chatting online and more students prefer websites in English language. Regarding the popular social networking sites such as Facebook, Friendster and MySpace, about 86% of the students agree that these sites enable them to communicate in English language. More than 60% of them also disagree that surfing these sites is a waste of time. However, deeper analysis of the data shows that there is more uncertainty among the high-achieving students. 

Negative views on ICT
Regarding the use of language, there is a higher percentage of teachers and students (about 43%) who believe that internet lingo causes students’ ungrammatical sentence structures. 64.29% of the teachers in this sample also agree that internet lingo has a bad influence on students’ spelling.  However, only 14% of the students agree that their spelling is negatively affected. 70% of the students admit that they use short forms when writing online. 

4) Teachers’ and students’ hope for future ICT development
Most of the teachers (9 respondents) and students (about 55%) hope to have increased accessibility to ICT.  Among their wishes are every student can be equipped with laptop or e-book and have good and consistent wireless internet connection. Besides, they also hope that the ICT facilities are functional and well-maintained. There should also be at least one computer and a LCD projector in a class.

Besides increased accessibility to ICT, the teachers (6 respondents) also hope to increase their confidence in integrating the use of ICT in their lessons. They hope to be given more training in this aspect. Some teachers also wish to have technicians posted to their schools or have expertise brought in from private firms. One of the respondents also expresses his/her hope to have more time and opportunities to explore and use ICT. 

Other hopes expressed by teachers include having more sufficient and high-efficiency materials from MOE, introducing e-learning to all schools, exposing ICT to rural students, and have lessons regardless of place and time. One of the teachers also mentions that MOE should not have blocked certain websites such as YouTube as it provides useful and authentic resources for English lessons.

Similar to the teachers, the students hope to have increased accessibility to ICT and wish that they can increase their ICT skills by attending computer class of once a week. However, there are only about 6% of the students from the ‘average’ group who express this view. Comparatively, there are more students (about 20%) who wish to have more interesting and interactive programmes and activities such as e-learning, e-forum and video conference in learning.  

While most teachers are grappling with ICT, about 12% of the students are already expressing their wish of having more advanced technology such as having 4D webcam, smartboard (touchable white board) and multi-purpose phone. The learners today who are ‘digital natives’ and part of the Net generation have high expectations when it comes to ICT. Some also wish to have better graphic and faster loading time. Besides that, a few students also wish that the Internet can be free of viruses and spams. They hope that the Internet could provide more accurate facts too. Interestingly, two students have mentioned their desire of having 100% use of English language in the use of ICT components. 

Conclusion
Generally, the teachers and students in this study are sufficiently familiar with the ICT items though less so with items that are still new such as Twitter and e-learning projects such as SchoolNet and Think.com. The female teachers of younger age group are found to be familiar with almost all the ICT items but the female teachers of older age group are less familiar and less competent in using ICT. They hope to be given more time, training and support to be able to integrate ICT in their ESL class effectively.

There are no significant differences in the perspectives of teachers and students that would affect the integration of ICT in an ELT class. Most teachers and students have positive views on the integration of ICT. In this study, most teachers have also attempted the use of ICT in class and have identified ICT tools that they find beneficial such as educational CD, PowerPoint and blogs. However, there are worries that the use of ICT can cause students’ ungrammatical sentence structure and bad spelling. 

Since the sample in this research only consists of students from urban areas with sufficient language command, further research with the inclusion of students from rural areas and with low English language command is needed to gain better perspectives on this topic. Apart from that, the area of instructional design in ICT also needs to be looked into. Hopefully, the gained perspectives can help to maximize the benefits of integrating ICT in an ESL class. 
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