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The Development and Expansion of University Based Community/Clinical
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Beginning in 2003, the not-for profit international human rights organization Bridges Across Borders
Southeast Asia Community Legal Education Initiative’ (BABSEA CLE) began focusing on assisting in
the development and expansion of university of community/clinical legal education programs* in the
Southeast Asia region. Since that time, and as a result of this focus, university based CLE programs have
been developed, or expanded, in Thailand, Malaysia, Cambodia, Vietnam, Indonesia and Laos with a
Continuous growing network of universities, both nationally and regionally. One of the flagship
achievements of these activities has been the very successful establishment of a credited CLE program in

Malaysia at the University of Malaya.

The following paper will give a brief summary wh'at is Communjty/Clin?cal !Jegal Education and the
goals and objectives of these programs in an educational, pedagogical setting, in addition to the overall

benefit to society.

The paper will then provide a brief description of some of the CLE aqivities universities throughout the
E Asia region are involved in, as well as the strategy employed in advocating and assisting in the

. Bruce Avery Lasky is a Founder and Director of the Bridges Across Borders Southeast Asia Community Legal
Education Initiative (BABSEA CLE). He is also an adjunct professor or visiting professor at a number of universities
in the Southeast Asia region, including Chiang Mai University in Thailand, where he assists in the further
development of their clinical programs. He is a member of the Global Alliar'1ce for Justice Education (GAJE) steering
Committee and a founding director of the international not for profit organization, Sustainable Cambodia.

‘ Norbani Mohamed Nazeri is an Associate Professor at the Faculty of Law, University of Malaya. She is the
Coordinator of the CLE/COP program at the faculty. She specializes in Juvenile Justice and Welfare, Law of Evidence

and Criminal Law. (norbanim@um.edu.my)

3 Bridges Across Borders Southeast Asia Community Legal Educati.on Initiative (BABSEA CLE), was originally
8stablished as a program of Bridges Across Borders in 2003, which reglstered as ? not-for- profit that same yearin
the Florida, United States. In 2010 BABSEA CLE independently registered as its own not-for- profit in Florida,
United States in order to pursue its own, yet complimentary mission. BABSEA CLF focuses on the development of
University based clinical legal education programs as well as grassroots community based legal advisor/paralegal
Program suppoft. The BABSEA CLE mission is to empower vulnerablt.e and undgrserved individuals and
Communities by creating and strengthening sustainable Iegal‘ and human rights education and access to justice
Programs worldwide. This mission is accomplished by working globally to connect people, organizations, and
-governmental, institutional, and grassroots levels through community and
teractive, and cross-cultural education programs support
nt, rule of law and protection of human rights while
ty and public service.

"®sources at the government, non y e
Clinical legal education programs. These experiential, in
local struggles for social justice, equitable developr.m?.
€ndowing people with a lifelong ethic of social responsibili

i BABSEA CLE uses the broad term Community Legal Education (CLE) when referring to its overall program, which
includes working with grassroots communities as well as universities. BABSEA CLE uses the term Clinical Legal

Education when referring only to universities based programs.
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implementation of these university based CLE programs. The paper will then illustrate the role and
Importance of the cross border connective link of CLE program networking via various universities
through out Southeast Asia, and how this has been a significant factor in the current and continuous
Strengthening of already established CLE programs as well as the development of nascent ones. The
Paper will then describe and illustrate the developing CLE program at the University of Malaya, including
the goals, objectives and outputs of the program and will discuss the current development of other CLE

Programs in Malaysia.

Finally the paper will identify strategic next steps in the development of this CLE movement within
Malaysia, as well as its connection to institutions regionally throughout Southeast Asia and how the CLE
Movement intends to broadens its reach both within Malaysia and internationally.

Community/Clinical Legal Education Defined
Clinical legal education is a progressive educational system most often implemented through university

based faculty of law programs to help develop better trained, more socially conscious ethical lawyers.
Yet, while this type of educational program is often implemented by law faculties, it is not limited solely
o such institutions and can readily be practiced by a wide assortment of other faculties and in

interdisciplinary programs. °

Clinical legal education is a process whereby students learn by doing. It is an experiential problem based
solution model, in which students actively involve themselves in either real client/personal interaction or
Simulation lessons set up to mirror real client/personal scenarios. The process is conducted under the
Supervision of experienced law clinicians and legal practitioners. As a teaching device, this type of
experiential problem based learning is considered a highly effective means of adult learning where, unlike
In rote memorization situations, students can learn and retain a vast amount of what is taught. The use of
this interactive method of teaching students focuses these students on becoming more able, thorough and
ethical advocates, solicitors, governmental and private employers/employee, as well as global citizens.

The Goal of Clinical Legal Education _ - : ;
What are the goals of Clinical Legal Education? CLE exists to achieve multi-faceted goals. Although

this list is not exhaustive, some of these goals include:

a) Providing a progressive method' pf education which focuses on students learning and
improving skills that they will utilize as attorneys and other professional positions. These
skills include those abilities needed to effectively represent clients through the use of ethical
value-based actions. . j _

Applying experiential learning methods with students to give them the opportunity to learn
more effectively and apply what they learn to actual realistic situations in a way that
traditional teaching, through a lecture based system, can never do. :

¢) To provide “back up” legal services and other services for indigent and marginalized
community members who may not have an alternative access to the legal and other support

b)

systems. i s : g L
d) Developing within students the idea of public interest service, with a simultaneous goal of

formulating and increasing an ethically aware, proactive community.
Providing ways and means for clinical professors to make important contributions to the
scholarship on skills and theories of legal practice that can provide closer

development of demy
a

links between the legal bar and the ac

1 For example, at Pannasastra University of Cambodia the CLE program was set up in 2003 as an interdisciplinary
Accredited course program where students from all streams and faculties are permitted to enroll in the CLE

COmmunity Teaching Program.
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f) Strengthening civil society through supporting lawyer’ responsibility and providing legal
services to the vulnerable who find it hard to access to these services

CLE is a fervent mechanism which can be used to reach these aspirations as it both helps to instil] a
public interest centered character within students and then pragmatically builds on this character to
professionally train the students, via experiential teaching methods, how to reach such objectives.

CLE exposes students to the actions and inner workings of communities and in doing so, gives these
Students insight into issues affecting these groups of persons. Thrqugh this exposure, students begin to
understand and learn that they have the ability to make a positive societal difference through their skills as

advocates and educators.

The Development of Clinical Legal Education in Southeast Asia and BABSEA CLE’s Role

Clinical legal education is somewhat new to the Southeast Asia region. The basic model of clinical legal
education, simply defined as students and university faculties somehow involved in the provision of basic
legal consultation services, has existed in some Southeast Asian countries for more than two decades.
More than twenty-five years ago, Thammasat Universit)" in Bangkok _established a clinic that focused on
Providing a broad variety of legal services to the public. Other Thai universities, such as Chiang Mai
University (CMU), followed Thammasat University’s lead and model and (freated programs centered on
Providing free legal advice and consultation to merqbem of the community. Established in 1994 and
Staffed by students and professors on a volunteer basis, the CMU program not only provides free legal
Counseling to the community, but also serves the additional func_tlop of instilling the idea of duty and
Public service into the minds of the participating law students. Similar types of noncredited, voluntary
legal aid or legal service clinics have been established at a variety of universfties in Indonesia, including
the University of Indonesia in Jakarta, where students ar.ld professors work w1tP3 actua.l clients. A number
Of other programs allow for students to work glongsnde lawyers at legal aid societies as a type of
intemship experience. In Malaysia, limited clinical programs began more th'an twenty years ago at
Universiti Teknologi MARA, where final-year students learned lawyering skills through a simulated

Program requiring them to work in a mock legal firm or clinic.

While the Philippines has had clinics for more.thar} two degades, initially supp(?rted by the Ford
Oundation, most other clinic type programs .ex15tmg in the region where more service relateq clinics,
With little to no jurisprudential pedagogy being .used, fmd v\'llthout a specific focus of w_orkmg with
Marginalized and vulnerable communities. ~During th}s perlod,.whlle. the?re was some international
Support for the more modernization of legal education in the region, this aid was centered around the
More traditional legal education models and not (;LE. This t.)egar.l to change during the early part of t!]is
Ccade with the development of a CLE program in Cambodla-wnh the help of the Qpeq Society Justice
Nitiative and Bridges Across Borders Southeast Asia Community Legal Education Initiative, as well as in
Ndonesia, and more recently in Vietnam, where the United Nations Development Program is now fully

AP 6
®ngaged in advocating the support of CLE initiatives.

y In June 2010, BABSEA CLE and its local Vietnamese partner, the Institute on Policy, Law and Development

. head an applied CLE research project throughout
iy -Vi ngaged by the UNDP to spear '
Nam (PLD-Vietnam), were engag with universities throughout Vietnam to develop and/or strengthen CLE

lue of different forms of support to clinical legal education programs in
. ibute to the enhancement of legal education in Vietnam
o ' i w CLE programs contribu : ' .
rouN:"?, 2) D?mo:stras'";::nal and lawyering skills value of students enroll?d in law fa§ultu-_t5; 3) Providing

evidegc9'r;:s':: lgﬁ; oi:clt]ive recommendations to assist the Government of Viet Nam, university law faculties,
NDP and other develoi;ment partners to formulate broader and longer-term programs of support

etnam, whereby they will be working
Programs by, in part: 1) Assessing the va



Despite the existence of all these programs, there was no consistent clinical legal education model which
provided both a social justice mission and simultaneously integrated the program into an accredited legal
education course; the Philippines, however, was an exception. Strongly influenced by developments in the
United States, the clinical movement in the Philippines was much more expansive than those of ijts
neighbouring countries, taking root first at the University of the Philippines and then spreading outwards
to universities such as the University of Ateneo. The structured programs in the Philippines, unlike those
at law faculties elsewhere in the region, were not only incorporated into the university curriculum, but
also charged with the mission of providing much-needed legal services to socially vulnerable,
Marginalized, and economically deprived members of the community. These clinical programs and the
schools which incorporated them are currently involved in an a-lmost-religious mission to spread clinical
legal education throughout the country, with some schools making clinics a mandatory course and others

Setting them up as an elective subject.

More recently, the model adopted in the Philippines.—once an anor:naly in Southeast Asia—has been
recognized increasingly as an effective means of creating a more social Justice—mipded legal profession
and a more progressive legal education pedagogy. For examplt?, Pannasastra} University of Cambodia
(PUC) established a fully accredited, social jus}lce—onented, cllplcal program in 2903 with support from
the Open Society Justice Initiative (OSJI), WhICh. had a Iopg history of assisting in the development of
clinical legal education in Eastern Europe and Africa, and with the support of BABSEA CLE.

PUC’s clinical program began as a two-section clinic, with one sectior‘l involvgd in Community Legal
Education activities—often referred to as Street Law—and the other section Wf)rkmg as a live-client legal
Services clinic where students worked with a local nongovernmental organization (NGO) to provide legal
aid services to indigent criminally accused persons. The .st.rategy was to estgbhsh t_hls' type of program and
then use it as a demonstrative model to promote clinical legal education within Cambodia and in

Neighbouring countries.

By late 2005, a significant number of outreach activities' had occurred in' nearby' countries, including
Thailand. In cionesia, Laos, Malaysia, Vietnam, and Singapore. Poteptnal ad'dmonal partners and
Supporters had been identified, and other organizations began to show interest in the development of

clinical legal education in select Southeast Asian countries.

All of these activities resulted in the first Southeast Asia Clinicz}l Legal Education Copference held in
Phnom Penh, Cambodia, in November 2005. Tt}q conference, using the PUC !,egal Q!lnlc as a type of
Model, provided a forum to discuss opponunmes.a.nd challenges f.or creating c!:mcal progre!ms.at
outheast Asian universities, as well as the role of clm.lcal legal ec'iucatlon in promoting access to justice
and a culture of pro bono service. Aimed at fostering an environment md:ﬁ“:)h participants could
®Xchange ideas for promoting clinical programs, the conferencc;] wats :t?e" . 'ly SmOre: hit i cigtity
"epresentatives from universities, the legal community, and Southeast t,S'a"]&“" sorcllety—as well as
T®gional and international experts on clinical educatn.on.and cheS? to justice. ;_flly V;'ho attended came
fom countries in Southeast Asia interested in.estabhshm.g Cllmcad_PngI:af"S’ PRI oS v\;ere already
®Ngaged in clinical legal education and were interested in expanding their programs to include both a

S0cial justice theme and an accredited course program.

: Penh conference—the First Southea§t Asiq QIinical Legal
Ad cOm.pamon. \.vorkshop .to thv%of:ll::::p_was held at the University of Ateneo.lr_l Manila in ear.ly 2007.
i"l:iclilltrlotn T":amtll:sgt ()CE)H*:;:SS: the Manila workshop acted as a means of training nascent clinicians,
o the fi ;
\
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focusing on the development of clinical programs, clinical teaching methods, and administrative skills.
The workshop also served as an opportunity to expose the participants to, and develop linkages with,
more established clinical programs, further cultivating network contacts among clinicians in the region
initiated at the Phnom Penh conference.

Both the Phnom Penh and Manila events seem to have achieved much of their desired objectives, having
played a part in the establishment of a number of additional accredited social justice—oriented clinjcal
course programs. For example: the University of Malaya launched the first accredited clinical program in
Malaysia in 2008; in 2009, Chiang Mai University, after operating a completely volunteer-supported, in-
house consultation clinic for fifteen years, approved and implemented a two-section, fully accredited
clinical program consisting of both an in-house consultation clinic and a parallel Community Legal
Education section; and in 2009 the National University of Laos Faculty of Law and Political Science egna
working on having its Community Legal Educgtion program approved to be included as one of the
selective options for mandatory student field stlfdles requirement. The bona fide potential for a significant
Number of other such programs in Southeast Asia continues.

Relying on lessons learned and models of successful clinic programs apq networks, BABSEA CLE is
Currently active in Thailand, Cambodia, Vietnam, Laos,'Malz_inIa, the Philippines and Singapore and has
established working partnerships with a number of university, governmental and non-governmental as
Well as community based organizations throughout the Southeast Asia region. BABSEA CLE is actively
Working to encourage cooperation between these programs as well as amongst the larger legal community

In Southeast Asia.

Operating in so many Southeast Asian countries at the same time is a chgllenge BABSEA CLE faces with
its CLE %nitiative. lilowever, while acknowledging the existence of: this c.:hallenge. BABSEA CLE also
Sees it as a very logical and strategic step in simultaneously working with a variety of partners for a

Number of reasons.

Fi ’s objective is to work with each of these partners, to develop pilot CLE programs
inr:;lcy}; ?otgtffgndctfe Sthoe?:it(;re CLE programs to thc_en brqaden the reach. of CL.E throughout Southeast
Asia, As many of these partner universities are located in a d:ffere"f’ yet neighboring country, this o atly
assists in the outreach efforts. Each neighboring country has a different type of l_egal and educational
System.  Yet, with all these differences, each country is ready and able to begin and sup port CLE

Programs.

Second] y, each of the CLE programs is somewhat similgr in nature and tll:: partnfers leam.from. each other,
from the beginning, as their CLE programs are being de_velo?.eq. Ojt lo thi. umvzrsnty partners
Sventually intend that their programs use a similar two section fc lmcdmo el, on_il focused on In-House
€gal consultation and referral services and the other section ocusl? ton %rmln mgdc;)mmumty legal
®ducation. Due to this similarity in programs, there are many l(;SSO;lS : ia:hceznc}]e a(;frl;:f B?l?sgi:hciﬂhe
Universities that will likely be strongly pertinent. In working closely ‘;Vum s fr%m piin g o the E is
Able to apply and share working models and systems, lessons, curricu i R programs
an elp to avoid and not re-apply challenges and obstacles that may ar programs.

AS can be expected, many challenges e.xiSF W!Ien. introducing new, and often unheard of, methods of
®ducation in trying to get across CLE/social justice ideology.

,While faced with these challenges BABSEA CLE acknowledges the incredible advancement and success
I the expansion of CLE in SE Asia.

R i d:
Some of these cooperative CLE successes have include



Jointly attended community legal education teachings by both professors and students alike from
throughout the Southeast Asia region.

Organizing more than two dozen thematic CLE regional workshops and Conferences since 2005
Regional strategic program planning development sessions

Continuously working with experienced clinicians and senior students from partnered programs
to assist other, more nascent CLE programs to develop

Quarterly student and professor CLE exchanges throughout the region

Joint research and academic paper development by regional partners

Sharing of curriculum, lesson plans, CLE manuals and other resources, between CLE partners
both nationally and regionally «
Continued enrollment and participation in the BABSEA CLE Annual International Legal Studies
Internship Program which has been attended by students, professors, and other legal educators
from countries throughout the region and international

Types of Support BABSEA CLE Provides to CLE Partners

While BABSEA CLE does provide a limited amount of financial support for some of its CLE partners
the mainstay of support is in the area of technical support centered on creating local sustainable programsj

This has included:

* Assist CLE partners in developing
* Assisting CLE partners to develop

Assisting CLE partners in the development of activity planning, budgeting, proposal writing and

other necessary program tasks ) A
Assisting CLE partners with the development of administration procedures and policies and

process for clinics sar ;
Assisting CLE partners with development of legal clinical curriculum, teaching modules and

teaching syllabi (including integration of professi(?nal ethics) o

Assisting CLE partners to develop a cadre of trainers, through training of trainers programs, to
increase capacity in clinical education methodology and pedagogy .

Facilitating visiting foreign clinic experts to share/exchange experiences with CLE partner

programs o0y 2 y
Co-organizing, with local CLE partner hosts, and delivering national and regional workshops for

CLE partners ’
Organizing study visits and exchanges for professors and students to other regional and

international university legal clinics : . ; J
Supporting the establishment of national, regional and mterpatnopal networks b.etv.veen clinics
Supporting the establishment of peer-to-peer mentor relationship between existing CLE partners

rams
i s i ety S i s L prr
Supporting the development of |inka}ges between university clinics 'and. legal §takeholders
(lawyers, prosecutors, provincial justice departments) and other organizations which may be

roviding legal assistance o . :

Wporking %vitﬁ CLE partners to help increase the knowledge of communities of their legal rights

and obligations and how to access justice through ongoing community programs delivered by law
- eds assessments, base line studies and post training evaluation

clinics, including the use of ne o : - e
PLr OI::;?n ;n:r:;n;:gs to improve teaching skills and participatory methodologies being implemented

) - t
o e clinc proles and delivering community advocacy programs
fundraising strategies and grant proposals for funding
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* Assisting in supporting dialogues between CLE partners and government/state officials on policy
and law reform issues relevant to the operation of law clinics.

Main Commitment Requirements for BABSEA CLE Partner Institutions
In helping universities to establish these type of programs, BABSEA CLE has employed an ideology that
the collaborative partnerships must be a two way process. This has placing the following requirements on

all of its partners.

® Programs must significantly focus on marginalized and vulnerable communities and individuals

and must offer free support;
* Professors, students, lawyers and others involved in the programs should be strongly encouraged

to become involved in a voluntary capacity;

* Partners must be open and willing to working collectively with other partners and be fully open to
share knowledge, ideas and assist other CLE programs to germinate and develop;

* Partners must offer in-kind support in some form, usually in the form of offices or premises that
are used for CLE as well as human resource supervision and administrative materials.

Malaysia and the Expansion of CLE 4 : A ]
BABSEA CLE began CLE exploratory visits to Malaysia beginning in 2005. Various contacts with

Malaysian universities, the Bar Council, ministry officials, NGO personnel and other key policy decision
Makers and implementers were achieved. These lnmal. activities resu}ted In a number of successes early
On, with a fervent and current contemporary expansion. Firstly, in 2006 BABSEA CLE helped to

Organize and facilitate the following three events:
I) The First Malaysian CLE Training of Trainers Workshop held at the University Technology Mara
(UiTM)

2) The First Malaysian Bar Council CLE Supervisor Tra.ining Worlfshop' .
3) The First Malaysian CLE Conference held at International Islamic University

Following these key instrumental events, in 2006 the Ur}iversity Technology 'Ma.ra7 appointed BABSEA
LE Director, Bruce A. Lasky, to the position of an Adjunct 'Profe:ssor to assist in the devel(?pment of a
Non-simulated CLE program. This resulted in the fprmal registration of the currently operating S}@Cnt
Ommunity Law Club. The setting up of such club in the University helps to realise one gf the missions
of the Uni\'/ersity in regard to community service programs. The members of SCLC comprises of students
Om the Faculty of Law, ranges from the first througl) ﬁﬂh semester students. Th.ese. students join the
LCona voh]ntary basis as one of their students activities .o.f the Faculty.' The objectives of SC!,C are

O provide legal knowledge and awareness 0 the comn}unmes. In adopting these methodolognes. the
SCLe works with communities who often have a minimal knowledge of the laws. These sessions

therefore greatly benefit them.
In . . EA CLE, members of both UiTM and the l.inversity.of Malaya

i’e();.k\: ;:t: the :lsjlssiirsl;eo(f)‘glzg%i)gmm in the Philippines. As a result of this visit, and with positive
Nership Wir:}fl [SBXI;SEA CLE. the University of Malaya began to develop what has now become a

®ading CLE program in Malaysia.

e to operate, a simulated CLE program which is

i e S , and continues \
- Prior 1 this time, the UiTM Faculty of Law operated It is a simulation program where students are

Mroduced i the final year students of the LL.B (Hons) ngmmrk gl Jegal fibnt o ol
ughy the necessary Iaw"yering skills which requires them o WOrK t
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Introducing CLE at the University of Malaya .
The Faculty of Law, University of Malaya is a professional law school producing graduates with

academic and professional qualifications (LL.B Hons).! Unlike in England, Malaysia has a fused
profession.” Established in 1972, the Faculty of Law, University of Malaya then was the pioneer law
school in Malaysia. With the aim of producing local lawyers and legal officers, the curriculum
emphasized mainly on substantive law subjects'’ (in both private and public law) as well as procedural
law'" with greater emphasis on the law in Malaysia such as the Malaysian Legal System and Islamic Law.
Much of the curriculum followed the curriculum taught in English Law schools, as Malaysia adopts the
common law system.'> The structure has been generally maintained and is periodically reviewed to meet

the challenging demands of the Malaysian legal profession and industrial needs.

Since its establishment in 1972, clinical education has always been in the faculty’s future plans. It was
agreed when the faculty was first established that while black letter of the law is an important function of
the law school, it is not the only function.” What is needed beyond the teaching of the law is a system of
legal training devised to assist law students to acquire certain skills of thought, social as well as scientific
thinking. Law student needs to clarify his moral values, social goals, and he needs to orient himself in the
Past trend and future goals. A law student needs to acquire the scientfﬁc kpowledge and skills necessary
to implement objectives within the context of cotemporary trends. It is believed that with a good system
in place, the law student will not only become a lawyer for the future but also be a social technician ora

social engineer."*

With this in mind, in 1998, the faculty proposed to set up a Legal Aid Clinic. The faculty realized the
need of external assistance from the Bar Council in running the clinic. This is due to the fact that since the
University of Malaya is a public university, academic staff is a government servant and is not permitted to
Practise law (represent clients)"”. There is also need for special training for academic staff in the
Management of clinics, and teaching skills. Due to shortage.of academic staff between 1999 and 2004,'6
the introduction of the clinic was postponed. It is not until 2006 that the proposed clinic resurfaced.
Academics were sent to Pannasastra University in Cambodia in 2006 and University of Ateneo,
Philippines to attend programs on Clinical Legal Education Method under the aegis of Open Society and

°A four year course (8 semesters) combining the academic and certain professional aspects of law. The LL.B degree
is recognized as initial qualification for admission to the legal profession. See Ahmed Ibrahim, The Law Teacher in

Malaysia (1976) JMCL 252. |
9 An LL.B graduate from the University of Malaya will only need to g.o through a 9 months pupilage (reading in
thambers) period with a legal firm before he is called to the Malaysian Bar as an advocate and solicitor.

10 Such as Contract Law, Tort, Constitutional Law Criminal Law, I'.and Law, Equity and Trust, Law of Association and
Jurisprudence. All these courses are still part of the Faculty curriculum.

“Such as Evidence, Civil and Criminal Procedurg.
Malaysia was part of British colony until it gaine

Ibid note 8. : : . :
. R Seg(;lesSR Bhosale, Legal Education in India: Restructuring and Reshaping Indian Bar Review 1999, 37-46. See

tion, indlaw,com
also Dyuti Mukherjee, Law Schools and Legal Education, r . .
15 An an“vt;Tax anud so|ijdt°r must have a license to practice. A government servant is not permitted to be in any

3 d its’ independence in 1957.

Other ’
" employment f with 100 undergraduate in take a year. This makes the faculty

6 ic staf
The Law Faculty employs about 38 academic :
One of the smalk?;t facpumes in the University. Between 1999 and2004, a number of academic staff was sent for

further studies (Phd).
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BABSEA. The program aimed to familiarise participants with innovative and interactive law teaching
methodology used in Clinical Education program as well as street law methods. '’

In 2007, with 3 trained academics and 4 students, the clinical legal education program known as the
Community Outreach Program (COP) was introduced as a faculty activity. The program is purely a
community based teaching program. A community based program was agreed rather than a Legal Aid
Clinic for the practical reason that this program can run solely by the faculty. About 30 students were
recruited into the program when it first started iq 2007. These st_udents went through a 3 day traini ng
Workshop which not only trained them on the clinical legal education and street law methods but also to

work as a team.

Setting up such program requires great planning, dedication and team work..The faculty needs to set up
Partnership with institutions for the teaching of the program, as the program is to run continuously in the
institution. Issues or needs of the institution will have to be identified and agreed upon before community
teachings starts. COP started with a focus on juvenile (liselinquents and partnership was set up between
COP and juvenile institutions, the prison and sch-ools.‘ COP students were made aware of statutory
Provisions and the law relating to crime and chllq rights befng they start theigoprogram with the
institutions. They were exposed to particularly the: Child Act 202011’ }he PFn?l C(?de, the United Nation
Convention on the Rights of the Child and the Prison Act 1995, With .thIS in mind, students are able to
focus on their involvement with their clients to gain more .und-ers.tandmg on issues involving juvenile
Justice and welfare. COP does not only teach juveni!es in institutions their _”ghtS,_r_eSponsibilities dedl
criminal law, they also encourage them to continue their studies and pursue their ambitions. COp students

become good role models to these juveniles.

One achievement that COP is very proud of is our invol\femept. in encouraging anfi assisting 1_0 boys from
the Juvenile prison to pursue their studies in lf)cal_ UnlYerSltleS. CQP became involved \_wth juveniles
Prison since 2007. Students were exposed to life in prison, the'kmd of offences committed by these
Juveniles and their needs. An experience not many le;w stydents will acquire. Ir} consequence, ‘many COP
Students were encouraged to do their project paper’” on issues on children, crime and the prison. In the
Prison, COP does not only teach the juveniles, but they are also ?,xpose.d to ju_vemles founfi guilty of the
Offence of murder. These juveniles are imprisoned for an mc.ieﬁmt.e period until they are given clemency
by the Yang di Pertuan Agong (King).n In the case of thes:e Juzzemlf:s, COP not pnly expose them to their
rights, we also assist in writing letter of clemency to the King,™ assists lawyers in their appeal, and in the
Preparation of their mitigation. In fact assistance was given to the appeal of Mohd qukal & Ors v PP,

Where the Federal Court overruled the decision of the Court of Appeal for the conviction of murder. The

7R Rajeswaran Legal Education in ASEAN in the 21°" Century, paper written for the ASEAN General Assembly
W . . >
0 (T):;Shop.d' tor of CLE/COP specializes in Juvenile Justice and Welfare and Criminal Law. She is also a consultant
coordinator o ’ _ R
i i ly with the juvenile prison.
o i ices Malaysia, and works close
Ith the Social Welfare ‘Serwces' y B o thn il e
> Act 611, the law relating to children (thos
2 Act 574, the law relating to criminal offerTces.
2 ACt 537, the law relating to prison and prisoners.

‘ @ year students.
P geccct)impl;g; "’Z Sh(:r(t: t:zs(':cf’ta r5?4)y[.;er£:)rvides a mandatory death penalty for the offence of murder. But section 97
on enal Co

Child Act 2001 (Act 611) provides that a child cannot be sentenced to death, in lieu, they are sent to prison in the
C C

?"easwe of the ruler.
Case involving PP v KK [2007] 6 CLI367.

2 A i
3 See court of Court of Appeal decision [2009] 1 LNS 292
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Juveniles are now released from prison and COP is now involved in assisting them in their rehabilitation
and their university studies.

COP is now involved with schools in educating children on issues of crime, bullying and problems of
children and the internet. Currently, with the university’s involvement in intemationalization, ie.
accepting exchange students from institution with a Memorandum of Understanding, COP has taken
advantage in training exchange students whether in their country, or in the University of Malaya.
Currently, COP with the assistance of BABSEA CLE havF: trained students from the Law Faculty, Prince
of Songkla University, Thailand, and Faculty of Law, University of Pancasila, Indonesia. It is hoped that
When our students starts their exchange program to thesg .2' Universities, their COP/CLE program is
already underway, and our students can join them in the activities in these countries.

With the success of COP, in 2008, the faculty introduced Community Legal Education as an accredited
optional course for 2™ and 3™ year students. In introducing the course, a number of things needed to be
taken into consideration. While an optional paper is usually taught by one academic staff, for the CLE
course, at least 3 academic staff are needed to teach and assess students. For a faculty with limited
academic staff, a lot of compromises needed to be made to .convian: the a(!ministration of the need of the
course for the faculty. This is where BABSEA QLE comes In to assist. Assistance from has to come from
a person who fulfils the qualification of a visiting academic staff. The contents of the course should also
comply with the LL.B program objectives. Although before, when the faculty was first introduced, the
faculty was autonomous and enjoyed the privilege of having their own law programs and curriculum, but
since 2008, all programs must comply witt} the Malaysna Quahf:ymg Framew'ork (MQF_) set out by the
Malaysian Qualifying Agency (MQA) whlc.h.accredlts university program in Malaysm_. Programs in
Universities must also comply with the Ministry of ' ngl)er Edpcatlon guidelines which underlines
government policies. The course has run for 2 years since it was introduced, and we hope to get more
academic recruitment so that the course could continue to run as successful as our COP program.

Conclusion ot . : :
espite the many challenges it faces, clinical legal education continues to move forward in

Southeast Asia and Malaysia. The current developmental approach is a slow and sustained
engagement between national and regional partners to develop networks of programs tha} can
earn from both each other’s successes and set-bac.:ks. All of the. Squtheast Asuan.clmical
Programs require further support—not simply ﬁnanleal, but, more significantly, techmf:al apd
institutional—if they are to mature into fully accredited programs that are valued by university

faCulty, students, and community members alike.

As clinical education progresses in Southeast Asia, the clinical movement will undoubtedly look
1 other countries’ experiences for lessons and examples. O‘th.er nations, especn-ally those from
Civil codes countries can all provide the Southeast Asian clinical movement with examples of

oW best to proceed with developing such an important part of formal legal education.
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